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Teaching Responsibilities as Instructor of Record
While at Virginia Tech, I have taught a variety of courses as instructor of record.
Course #;
Semester
HD 2314;
Spring
2014,
Winter
Session
2015-2017,
and Fall
2017
(online and
seat based)

Course Name

Level

Class Size

Role in Curriculum

Human Sexuality

Undergraduate

23-77

Human Development
Course. Required for HD
majors and also covered
the Global requirement for
general education for the
University. Students came
from majors across the
university.

HD 1004;
Fall 2014,
Spring
2015,
Spring 2018
(online and
seat based)

Human Development
I

Undergraduate

67-80

Human Development
course required for HD
majors and also covers a
general education
requirement for the
University. Students came
from majors across the
university.

HD 2304;
Spring 2017

Family Relationships

Undergraduate

76

Human Development
course required for HD
majors and also covers a
general education
requirement. Most
students were majors and
a few from across the
university.

HD 2336;
Summer II,
2014
(online)

Principles of Human
Services II

Undergraduate

33

Human Development
course required for HD
majors.
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Teaching Philosophy
My pedagogy has been influenced by liberal arts, feminist, critical, and Montessori educational
philosophies. Using prepared materials for students to navigate and have some say in their education
assists in my two main philosophies, which are that students should be exposed to a broad base of
topics from an interdisciplinary or multidisciplinary standpoint and students should leave with skills to
assist in the ability and desire to learn throughout their life.
I believe that it is important to know the basic vocabulary and the so-called facts of a discipline,
but it does not end there. Having a good, solid foundation in a discipline or topic allows people to build
from that and critically analyze as they learn more about it. I think that for students to expand their
ideas of the world, they should be exposed to a broad base of topics and viewpoints. I often consider
this the seed planting aspect of my teaching. It is building the foundation and introducing new ideas or
concepts that can grow and flourish whether the student is within or outside the major. Additionally,
being able to discuss a wide array of viewpoints within a single topic aids in students’ understanding of
that topic.
Discussing with students the different views and theories of a topic allows them to weed through
the views and come to their own conclusions. One assignment I have used in an online Human
Sexuality course was to have the students read a journalistic piece or watch a documentary on sexual
assaults on college campuses. After they have read or watched the initial source, they were to read
response pieces, research resources and other scholarly work, and to discuss what thoughts they had and
come to any conclusions. It is through the discussion of and allowance for multiple viewpoints and
theories behind a topic of human behavior that students can have the opportunity to learn how to
critically engage with material. They also learn that what we learn in the classroom can relate to other
areas of life, including how to have a civil and respectful discussion in person or online. This approach
is meant to help to develop students who are prepared not only for their first professional job but for the
rest of their life as active citizens.
Another way that I try to encourage learning for life is through the belief that learning is
important for learning’s sake. To help students to do that, as a teacher I need to be available for them
and open to their ideas. It is also important to teach students that they have control over their own
learning. Being open to hearing questions and facilitating discussions are key aspect of aiding in student
learning and helping students have a say in their education. One way I have done this in seat-based
courses is by encouraging students to write on their tests and defend their answers on a multiple choice
question. Another way I have done this is through online forums discussing a prompt on a topic covered
in the lecture. This practice has led to insightful conversations with students and informs me about how
students think about subjects. These strategies allow for a sense of connectedness in large in-person and
online courses. Finally, I do this by allowing students some flexibility in choosing areas within
assignments that are most beneficial to them. For example, within the assignment on learning to read a
research article, I offer a wide array of topics and the articles for students to choose from.
Teaching, to me, is about aiding students in building the foundation for lifelong learning. I
attempt to do this by teaching building blocks of a subject, aiding students to be in control of their
education, and providing lessons through active learning and testing. Students should be able to
critically engage with material by the end of a course and understand the cross-section of different
disciplines within a topic studied and feel prepared to take what they have learned in the classroom
outside the walls of academia.
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Teaching Methodologies
Many undergraduate introductory courses include lectures and a few quizzes and exams.
That outline is a good starting point. However, there is so much more that can be done to work
with students on learning the subject. For example, students can learn so much by being active
participants in their own education, such as doing an activity, project, or assignment, or
discussing topics with their peers and other community members. One such assignment could be
searching the literature and synthesizing previous research (see Sample Assignment III). These
learning exercises can also be beneficial in assessing student understanding and learning.
Some of the methods that I use include:
• PowerPoint presentations—this is useful during class to keep myself and students on
track. Additionally, it helps students who are visual learners. Primarily, I structure the
lecture with PowerPoint in class but sometimes I post them on the class online site for
students to study and learn prior to coming to class. For online courses, I use PowerPoints
to provide students with additional information the textbook does not cover and to
reinforce something they had read or discussed already. I also use PowerPoint to assist in
creating an inclusive classroom, as having the language present both orally and in writing
can present the information in formats for many students.
• Small group discussions—this comes after students had learned the vocabulary needed to
intellectually discuss topics. This can be done both in a classroom setting as well as
online in forum discussions.
• Panels and Guest Speakers—For in-person courses, having individuals come in to discuss
their experiences aids in student’s learning by allowing them to see what they were
learning in class and from readings in real life. This can include guests from the
community. I have also used a panel of students to discuss a topic that is experienced by
everyone, such as lessons from family and media on gender (see Sample In-Person
Lesson Plan).
• Exit Slips-- Exit slips serve as a way for students to reflect on what was discussed during
that day’s class session and for me as the instructor to see where they are at in their
understanding of the topic. It also allows for taking attendance in classes of various sizes.
Examples of my exit slip questions can be found in Sample Assignment II.
• Journals—A way for students to reflect on what was discussed during the week and to go
more in-depth in what was presented. It allows students a structured opportunity to refer
back to the material from that week.
• Videos—I use documentaries, recorded lectures from leaders of a topic, news stories,
music videos, and other videos to teach a topic, show a different side of a topic, or to help
students visualize and better understand a lesson. I also use provocative videos to launch
a discussion with the students during and after class.
• Semester projects—For my online classes during full-length semesters, I like to provide
students the opportunity to go in-depth in a topic that interests them. I provide the
structure and guidelines to keep them on track throughout the semester.

5
Sample In-Person Lesson Plan
This lesson plan was developed for the class in which we talked about gender within the context
of gender development, roles, identities, and expectations. Students were required to have read
the chapter before the class and to review a PowerPoint lesson on transgender and intersex
individuals. The class began with announcements and an invitation for students to questions and
concerns (for example, I addressed their comments from the mid-term teaching evaluations). In
bullet numbers 1-8, was my lecture time. Number 9 is the beginning of the student panel and the
questions asked of the students. Number 10 is the end of class Exit Slip.
1. Beginning of class
a. Make announcements about reminders for the test, documents added to scholar, and
questions or concerns that came from the mid-term teaching evaluations
2. Introduction/Outline
a. Gender v. Sex definitions
b. Social Construction of Gender
a. Gender stereotypes and roles
c. Gender stereotypes influence us all; gender is a concept that crosses biological, social and
emotional domains
3. Distinguishing Sex From Gender
a. SEX: biological aspect of being male or female
b. GENDER: behavioral, psychological, and social characteristics of men and women
a. Gender is constructed through the complex interaction of both:
i. Nature: genetics and biology
ii. Nurture: social environment and upbringing
4. Genderbread Man
a. Introduce the concept of dichotomy or binary
5. Social & Institutional Level
a. Gender is enacted through behavior, gestures, linguistically, emotionally, physically
a. Through division of labor
i. Caretaking, protection, domestic work, etc.
b. Through sexual scripts
i. Who asks out whom, who pays, who requests sex
b. Feminists argue that gender categories are a form of social control
a. Reward of conforming behavior
b. Stigmatization, social isolation, punishment, and medical treatment of
nonconforming behavior
c. Cultural representations of gender and embodiment of gender in symbolic language and
artistic productions that reproduce and legitimate gender statuses.
6. Intra/Interpersonal Level
a. Sex category – based on appearance of genitalia; categorization is often prenatal with
sex-typing and sonograms
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b. Gender identity – the individual’s sense of gendered self within the community as a
worker, family member, etc.
c. Gendered marital and procreative status – who gets the right to say when and how
they have children
d. Gendered processes – social practices of learning, being taught, picking up cues,
enacting gender-appropriate behaviors, developing a gender ID, “doing gender” as a
member of a gender status in relationships with gendered others, acting deferent or
dominant
a. Gender display – presentation of self as a certain kind of gendered person thru
dress, cosmetics, adornments, permanent or reversible body markers.
i. Historically/culturally changes
7. Gender Stereotypes, Roles, and Traits
a. Gender Stereotypes: Generalizations about a group of people that distinguishes them
from others (women are more romantic than men)
b. Gender Roles: Culturally-defined behaviors (e.g., norms, behaviors, attitudes, emotions,
mannerisms, appearances and occupations) seen as appropriate for men and women
a. Are gender roles innate or social constructed?
c. Gender Traits: Innate or biologically determined gender-specific behaviors
a. Gender trait example – women as primary caregiver (spend the most hours with
the children)
d. If gender specific behaviors are biologically determined (gender traits) they should
remain constant in different societies and if social, then we should see different gender
roles in society. Gender-specific behaviors differ widely throughout the world and are
determined primarily by culture.
8. Masculinity & Femininity
a. Definition--Ideal cluster of traits attributed to each gender
b. Role models used to socialize youth into their gender roles
a. Picture favorite celebrity and how they are viewed as attractive (chiseled abs with
men; large breasts, perfect hip-waist ratio for women)
c. Gender differences are historically and culturally specific
a. In ancient times it was a sign of masculinity to cry
d. More attention today paid to gender similarities
e. Gender stereotypes are becoming less acceptable as our culture changes
9. During the previous class students were informed about the upcoming panel and were invited
to volunteer. About 20 minutes into the class six volunteers came forward for Gender Panel
(most of whom had talked to me ahead of class indicating that they were interested):
a. Ground rules:
a. Give everyone a chance to speak.
b. All opinions are welcomed, but be respectful.
c. Audience can join in, too.
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b. Questions:
a. Name, gender identity/gender pronouns preferred
b. At what age were you aware of your gender? /What is your earliest memory from
childhood involving gender?
c. What is something men should know about women? What is something women
should know about men? / What do you feel the men/women don’t realize about
women/men?
d. What is the best advice a parent ever gave you about dating, sex or marriage?
e. What do you think it would be like to be a man/woman for a day?
f. Characteristics looked for in a potential marriage partner? Characteristics of ideal
man/woman? /Want to get married?
g. How important is appearance? How does the media affect your self-image?
h. How would you define cheating/infidelity?
i. Is there more pressure on men to have sex than on women? How does this look
for you? / How important is virginity to you?
i. Feel the need to lie about number of partners? # of partners before viewed
as a slut or a player?
j. How often masturbate?/ How often watch porn? What type watched? /Views of
pornography
k. Care if partner shaves (genitals, legs, underarms, etc)/ do you shave?
l. Feelings about monogamous relationships in college?
m. What is your biggest turn on?
n. How important is foreplay?
o. How does alcohol effect sex life?
The panel lasted until there was just under 10 minutes left in the class for the Exit Slip. The
students were very engaged and interested in what their peers had to say. Importantly, the panel
was very diverse, including one student who viewed their gender as fluid and one who did not
identify within the gender binary in addition to an array of sexual orientations.
10. EXIT SLIP:
In what ways do you feel that members of the panel and in the class addressed the kinds of
experiences and beliefs you have about gender issues and sexuality? In a paragraph, describe
what additional perspectives you would add to the gender panel discussion we had today.
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Sample Online Lesson Plan
Welcome to Week 1 of Human Sexuality!
If you have not done so, please explore the Syllabus. The Calendar is also important. Then you
can look over and/or listen to a little bit about me, Ms. Lavender-Stott, and the course in this
PowerPoint.
Here is a little bit about contextualizing human sexuality.
This week we will be covering chapters 1, 2, 5, 6, and 4. That is my suggested order, but you are
not beholden to that. Feel free to explore those this week in the order that suits you.
Please be sure to complete your first post introducing yourself in the Discussions section. You
are divided into groups based on last name. This should be done by Monday, Dec. 28 at 11:55
p.m. By Friday, Jan. 1 at 11:55 p.m. you should respond to two of your classmates within your
group.
Chapter 1 (PPT) discusses a bit about human sexuality through the ages.
Chapter 2 (PPT) discusses theories and research around human sexuality. You will learn about
Alfred Kinsey. There is an institute at Indiana University which bears Kinsey's name that
conducts much of the research we are discussing this semester. You will also learn about Masters
& Johnson. There has been a TV show about them recently. However, the TV show has been
sensationalized and does not always follow the history of the couple or their research.
Chapter 5 (PPT) discusses female anatomy. There has been a push for women to know,
understand, and celebrate their bodies. Orange is the New Black discussed the number of holes
women have (video). There has even been entire plays about the vagina, called the Vagina
Monologues. Here are some clips. For those who are more visual learners, here is an animation
of the menstrual cycle.
Chapter 6 (PPT) discusses male anatomy. This clip is a sex education video out of Britain
(warning there is nudity). There has been less discussion about the male body the way there has
been about the female body. For example, there is not a male version of the Vagina Monologues.
The primary discussion revolves around the need or lack of need for male circumcision. This is
an Adam Ruins Everything clip on circumcision.
Chapter 4 (PPT) discusses gender. Gender is complicated and can be deeply personal. Please be
sure to complete the gender forum discussion post by Wednesday, Dec. 30 at 11:55 p.m. and two
response posts by Friday, Jan. 1 at 11:55 p.m. That should be a total of two (2) original posts and
four (4) response posts for this week. You saw the gender-bread person on the PowerPoint. This
TED talk was given by the creator of the gender-bread person. Though trans* individuals and
gender non-conforming individuals have long been discussed within science, recently media as a
whole has been discussing trans* issues as well. This is in part because of people such as
Laverne Cox and Caitlyn Jenner. These are two articles about trans* issues from Time and
discussing Jenner (note that the piece about Caitlyn Jenner was written before she announced her
name to the world, which is why it uses her birth name).
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Sample Assignments
Sample Assignment I: Extra Credit Guidelines for Human Sexuality
Extra Credit Opportunity #2 is to attend the Theatre department’s performance of Spring
Awakening. The performance will take place in Squires April 13, 15-19, 21-26, and 27.
After you have attended the performance, write a 1-2 page (total) response to the following
questions:
1. Who played the character Wendla Bergmann?
2. What are some topics from the play that makes it relevant to our Human Sexuality
Course?
3. The play takes place in the 19th century, are the sexual and relational topics discussed less
relevant in our 21st century lives?
4. How has the play enriched your understanding of a particular topic that has been covered
in class (through lecture, reading, videos, etc.)?
5. Any other thoughts, impressions, comments about the play (your assessment of the play).
The questions do not have to be responded to in that order. Make sure your name is on the
document. The response should be single-spaced.
Post the response paper in DropBox no later than 11:59 p.m. on April 29.
Sample Assignment II: Sample Exit Slip Questions and Activities for Human Sexuality
Exit slips serve as a way for attendance to be taken. Additionally, to document whether students
participated in the class and/or to be able for students to reflect on what was discussed during
that day’s class session. Depending on the question and the student’s answer, it can provide a
way for me to see where students’ are at in their understanding of the topic.
1. Following the history lecture, students were asked, “How do you define feminism?”
2. After the lecture on the topic of Understanding Human Sexuality: Research and Theory,
students were asked the questions: Is it possible for a researcher to study sexuality
without bias? Or without personal feelings, prejudices, or interpretations?
3. The lecture of Sexual Expression and Arousal including topics of faking orgasm,
fantasies, and safe-sex behaviors was followed by the questions: We learn many lessons
about sex from the media. What is the last movie or TV show you saw with some sort of
sexual scene in it. How was it portrayed and what lessons were taught during it?
4. Following the Sexual Orientation lecture, the question was posed to them: Compared to
the movies or TV shows you saw in middle or high school, is heteronormativity getting
better in the media today?
5. After the Communication class day, students were asked “How has technology helped or
hurt communication within relationships?”

10
6. The Adult Sexual Relationships class day had two questions: What are your thoughts or
opinions on the state of marriage in the United States today? How do you define a “hookup”?
a. The answers from the hook-up question were coded and graphed to present to the
students prior to the class that focused on hook-ups.
7. Write own test questions in groups of no more than four people. We had covered 5 topics
and the students could write questions from any of the topics. They had to write at least 3
multiple-choice or true/false questions. These questions were then used for a review
session of Jeopardy on the last day of class before the last exam.
8. Following the lecture on selling sex including sexuality in the media, students were asked
to get into groups of no more than four people. Students were instructed to look at the
lyrics of “Do What You Want” by Lady Gaga and “Blurred Lines” by Robin Thicke.
Then they were to find song lyrics or music videos in the genres of hip-hop/rap, country,
rock/alternative, or pop.
a. The students had to discuss and write on the questions: If these songs were put
into a time capsule and opened in 60 years, explain what the lyrics would be
directly or indirectly telling us about gender performance, our bodies, aging and
the elderly, people of color, people with disabilities, sexual minorities, power,
money, relationships, and sex. Are these lessons an issue?
Sample Assignment III: Paper Steps and Guidelines for Human Development (online)
There are Six Steps building to a final short literature review on a topic of research in Child and
Adolescent Development. This document includes the directions and a grading rubric for the
final paper.
This paper is a short literature review. A literature review is not just a summary but a
conceptually organized synthesis of the results of one’s search of previous literature in a
particular area. Additionally, this paper is a way for each student to learn about APA Style.
STEP 1
First, read the White (2005) paper in the Week 2 Folder in Resources on Scholar. This will give
you a nice overview of how an empirical journal article is organized. This will be useful
information for Step 2 and Step 4.
Then, choose your topic. Here are eight options. You may choose one. If you would like to write
about a different topic, you must have it approved by Ms. Lavender-Stott.
•
•
•
•
•

Bullying
Child Development in Same-Sex Parent Households
Cognitive Development and Screen Time
Daycare and Child Development
Montessori Method and Education
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•
•
•

Children of Divorce
Gender
Discrimination and Prejudice
Due Friday January 30 by 5 p.m. In Assignments there is a location for you to write the
topic you choose. Please write in complete sentences which topic you chose and what
your initial thoughts about the topic are. This can be a couple of sentences to two
paragraphs. It is 5 points for completion.

STEP 2
This step is to get you started on reading about your chosen topic. First, read the corresponding
section in the textbook with your topic. Then, read the classic study associated with your chosen
topic. Each article can be found in the Week 3 folder in Resources on Scholar. After you have
read the classic study, answer the following questions:
1. Who are the authors of the paper? Which institution(s) are they from?
2. How was the study conducted? Who were the participants? Did the participants take a
survey, do interviews, or an experiment?
3. What is the conclusion of the paper?
4. What are some limitations of the paper? Some may be mentioned in the paper, but I am
looking for limitations you noticed while reading the paper.
5. What are three papers that were cited in the classic study paper? These papers are a good
starting point towards findings empirical papers for your Final Paper.
Some ways the questions can be answered are by writing the answer below each question, in
paragraph form, or you can make a table with the appropriate information.
•

•

•

•

•

Bullying
o Popp, A. M., Peguero, A. A., Day, K. R., & Kahle, L. L. (2014). Gender, bullying
victimization, and education. Violence and Victims, 29, 843-856.
doi:10.1891/0886-6708.VV-D-13-00047
o Chapter 15 and pgs. 502-504
Child Development in Same-Sex Parent Households
o Farr, R. H., Patterson, C. J. (2013). Coparenting among lesbian, gay, and
heterosexual couples: Associations with adopted children’s outcomes. Child
Development, 84, 1226-1240. doi: 10.1111/cdev.12046
o Chapter 14
Cognitive Development and Screen Time
o Schmidt, M. E., & Vandewater, E. A. (2008). Media and attention, cognition, and
school achievement. The Future of Children, 18, 63-85.
o Chapter 17
Daycare and Child Development
o Li, W., Farkas, G., Duncan, G. J., Burchinal, M. R., Vandell, D. L. (2013).
Timing of high-quality child care and cognitive, language, and preacademic
development. Developmental Psychology, 49, 1440-1451. doi: 10.1037/a0030613
o Chapter 10
Montessori Method and Education
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•

•

•

o Lillard, A. S. (2012). Preschool children’s development in classic Montessori,
supplemented Montessori, and conventional programs. Journal of School
Psychology, 50, 379-401.
o Chapter 16
Children of Divorce
o Hetherington, E. M. (2003). Social support and the adjustment of children in
divorced and remarried families. Childhood, 10, 217-236.
o Chapter 14
Gender
o Halpern, D. F. & LaMay, M. L. (2000). The smarter sex: A critical review of sex
differences in intelligence. Educational Psychology Review, 12, 229-246.
o Chapter 12
Discrimination and Prejudice
o Benner, A. D., & Graham, S. (2013). The antecedents and consequences of
racial/ethnic discrimination during adolescence: Does the source of discrimination
matter? Developmental Psychology, 49, 1602-1613. doi: 10.1037/a0030557
o Chapter 17
Due Friday February 6 by 5 p.m. Please attach the Word document in Assignments on
Scholar. The Word document should be named with “LastNameFirstInitial_Step2”. This
assignment is worth 10 points.

STEP 3
First, find an additional 10-15 articles on your topic. There are multiple places and ways for you
to find these additional articles. Some great resources to start your search include Summon on
the Virginia Tech library website (lib.vt.edu) and Google Scholar (scholar.google.com). Make
sure you are logged in at the Library page! Another idea is to look at the Reference section of the
article you read during Step 2 and see what papers they cite and which authors they cite.
Sometimes you can find great papers from the same authors already cited.
It is best to look at the most recent publications (since 2000). You must have at least half of the
resources from empirical publications in academic, peer-reviewed journals such as Child
Development, Developmental Psychology, and Journal of Adolescent Research. Download the
papers and collect any books you think you will need for the paper.
Second, in a Word document, create a Reference list in correct APA style. You can find out what
correct APA style looks like in the APA Publication Manual or by using online resources (for
example--http://owl.english.purdue.edu/owl/resource/560/01/). Make sure it is 6th edition APA
Publication Manual resources. You can also get a general idea of correct APA style in the
Reference section of the article you read during Step 2 and in the Reference section of your
textbook. Be sure to include doi numbers as available. I will particularly be looking for correct
punctuation and formatting.
Third, in the Word document, write a one to two paragraph reflection of your search process and
any challenges you encountered (it can be longer if need be). What tactics did you use to find the
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resources? What keywords did you use on your search? Did you have trouble finding the sorts of
resources you were looking for? What thoughts or concerns did you have while working on this
step of the paper?
Due Friday February 26 by 5 p.m. Please attach the Word document in Assignments on
Scholar. The Word document should be named with “LastnameFirstinitial_Step3”. This
assignment is worth 20 points.
STEP 4
Read all of the articles you found in Step 3. In paragraphs or a table, include the following:
1. Correct APA Citation
2. How was the study conducted? Who were the participants? Did the participants take a
survey, do interviews, or an experiment?
3. What is the conclusion of the paper?
4. What are some limitations of the paper? Some may be mentioned in the paper, but I am
looking for limitations you noticed while reading the paper.
At the end of the document, include an updated Reference section. This can be updated based on
other resources you found since Step 3 and/or based on the comments provided to you from Step
3.
You may discover that not all of the articles you read will be useful in your paper. That is okay.
Reading multiple papers gives you an idea of what is out there and some different views of a
similar topic.
Due Friday March 27 by 5 p.m. Please attach the Word document in Assignments on
Scholar. The Word document should be named with “LastnameFirstinitial_Step4”. This
assignment is worth 45 points.
STEP 5
Write a draft of your paper. This will be peer edited by your Forum group. Many of you may
have different topics you chose to write about, but this will give you an opportunity to learn more
about the other topics.
Paper Parameters: The paper must be (a) written in accordance to the 6th edition of the APA
Publication Manual; (b) typed, have page numbers, and double-spaced with 1-inch margins and
without extra space between paragraphs; (c) have a title page and reference section; (d) be typed
in Times New Roman 12 point font; and (e) not be plagued by typographical or grammatical
errors. The paper must not fall short of five (5) pages, including three full pages of text, a title
page and the reference section. At least five (5) references should be included and cited in the
paper. One of these papers can be the one assigned from Step 2. Two-thirds of these should be
from peer-reviewed journals.
Remember, a literature review is not just a summary but a conceptually organized synthesis of
the results of one’s search of previous literature in a particular area. You should Not simply list
the literature you read for Step 4.
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Due Friday April 17 by 5 p.m. Please attach the Word document in your group’s forum for
Step 5. The Word document should be named with “LastnameFirstinitial_Step5”. You and your
group will have one week to respond and make comments on each other’s papers. This portion is
worth 10 points.
Peer Review: Due Friday April 24 by 5 p.m. You must read and comment on two of your
group-mate’s papers. Please make sure everyone’s paper in your group has been reviewed.
When reading your classmate’s papers, keep in mind that this is a draft. You may address
typographical and grammatical errors, anything that is unclear, and ideas on how to make your
classmate’s paper stronger. This can be done using Track Changes on the Word document and
re-posted on forums or with a summary of your thoughts on the forum. Remember, you are
simply reading and making suggestions, you are not grading the paper. This is to see how others
write and to help one another become stronger writers. Help guide each other to do the best on
these papers. Often times it is easier to see what we write through the eyes of others. This portion
is worth 10 points.
STEP 6
After receiving feedback from your peers, edit and finalize your paper.
Paper Parameters: The paper must be (a) written in accordance to the 6th edition of the APA
Publication Manual; (b) typed in Times New Roman 12-point font, have page numbers, and
double-spaced with 1-inch margins and without extra space between paragraphs; (c) have a title
page and reference section; and (d) not be plagued by typographical or grammatical errors. The
paper must not fall short of five (5) pages, including the title page and reference section. At least
five (5) references should be included and cited in the paper.
This is a general grading rubric for the final paper:
Student:

1. Paper format follows directions (5
points)
2. Includes at least 5 references with
2/3rds from peer-reviewed journals
(5 points)
3. Text of paper is at least 5 pages with
a title page and reference list page (5
points)
4. APA is followed accurately;
reference list is error-free; literature
is cited in text accurately (15 points)

Title of Literature Review:
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5. Argument clearly developed and
paper well organized (15 points)
6. Writing style adopts a professional
tone and the writing is not plagued
by typographical or grammatical
errors (5 points)
Final grade and summary comments:

Due Friday May 1 by 5 p.m. Please attach the Word document in Assignments on
Scholar. The Word document should be named with “LastnameFirstinitial_FinalPaper”.
This assignment is worth 50 points.
Sample Assignment IV: Sexual Assault and Rape on Campuses Assignment for Human
Sexuality (online)
Here’s the thing. Any discussion about sexual assault and rape is going to be sensitive,
and as you will learn, rape on college campuses is an even more delicate topic. I’ve done my best
to avoid anything too graphic, but be aware that I will be asking you to talk about sexual
violence and rape culture. I’m also asking you to be respectful of various opinions. The video we
will be watching is emotional. Take care of yourself. Resources that are available to you are
below.
1.) Before you start this assignment, please write down what you think rape culture
means and any thoughts on campus sexual assaults.
2.) Watch the documentary, The Hunting Ground
(http://www.thehuntinggroundfilm.com). It is approximately 2 hours. This documentary is
available in different formats. CNN has been airing it, iTunes has it, Amazon has it, and the
Virginia Tech library has it. It has been available on Netflix to stream at different points, but is
not as of November 2015, though it is available through their DVD service.
The documentary discusses many different institutions across the United States. Virginia
Tech is not one of the schools discussed. That does not mean that these things do not happen
here. Campus sexual assault and the rape culture is a perpetuating issue among many different
higher education institutions across the nation. We are potentially one event away from being
one of these schools.
3.) After watching the documentary, read some of the resources available below. You can
also look into other resources that you find or something additional mentioned in the
documentary. It can be finding more information on some of the statistics mentioned; looking
into something a bit deeper that sparked an interest for you or something you want to know more
about from the documentary.

16
Some other resources for you (these are starting points and not exhaustive):
• This is Virginia Tech’s policy and information. Click on the Gender-Based Violence tab:
http://www.hokiehandbook.vt.edu/codeofconduct/
• Clery Act: http://clerycenter.org
• SurvJustice: Increasing the Prospect of Justice for Survivors--http://survjustice.org
• One in Four: http://www.oneinfourusa.org
• One Less at UVA: https://atuva.student.virginia.edu/organization/oneless
• Women’s Center at Virginia Tech: http://www.womenscenter.vt.edu
o SAVES through the Women’s Center: http://www.womenscenter.vt.edu/getinvolved/stu-teams/SAVES.html
• No Hokie Left Behind: http://www.vtnews.vt.edu/articles/2014/10/102914-vpanohokieleftbehind.html
• Virginia Tech Stop Abuse: http://www.stopabuse.vt.edu
• End Rape on Campus: http://endrapeoncampus.org
4.) Once you have seen the documentary, read other resources, please add to what you
wrote before you started the assignment a reflection of what changed for you. Write a synopsis
of the documentary. Then discuss which resources you read about. Write a response on what you
found, your thoughts, your reactions, etc. I want you to talk about if and how your knowledge
and feelings about the topic changed.
This should be in Times New Roman 12-point font with 1-inch margins and doublespaced. There is no page limit, but to do a thorough job, it will take at least 2 pages.
You will be graded on:
• Initial thoughts on what you think rape culture means and any thoughts on campus sexual
assaults. (5 points)
• A synopsis of the documentary (5 points)
• Discussion of resources (be sure to cite them; 5 points)
• Reflection on what changed for you after seeing the documentary. A response on what
you found, your thoughts, your reactions, etc. A discussion about if and how your
knowledge and feelings about the topic changed. (10 points)
• Follow formatting guidelines (Times New Roman, 12-point font, etc.), including using
APA style (or other preferred citation style) throughout the paper. (5 points)
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Student Evaluations
Virginia Tech utilizes end of semester Student Perception of Teaching (SPOT) surveys to
evaluate course instructors. There are eight questions on a likert scale (1= Strongly disagree to
6= Strongly agree).
Spring 2014 HD 2314 Human Sexuality (Seat based)
Question
N
Mean
The instructor was well prepared.
The instructor presented the subject
matter clearly.
The instructor provided feedback
intended to improve my course
performance.
The instructor fostered an atmosphere
of mutual respect.
I have a deeper understanding of the
subject matter as a result of this
course.
My interest in the subject matter was
stimulated by this course.
Overall, the instructor’s teaching was
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 86% of total enrolled

67
67

5.07
4.57

Somewhat
Agree
13%
30%

Agree

Other

39%
39%

Strongly
Agree
40%
18%

67

4.16

24%

33%

15%

27%

67

5.36

7%

36%

52%

4%

67

4.69

24%

40%

25%

10%

67

4.19

24%

30%

21%

25%

67

4.42

21%

45%

16%

18%

Strongly
Agree
80%
60%

Other

80%

0

80%

0

80%

0

80%

0

60%

20%

Summer Session II 2014 HD 2336 Principles of Human Services II (online)
Question
N
Mean Somewhat
Agree
Agree
The instructor was well prepared.
5
5.6
20%
0
The instructor presented the subject
5
5.0
20%
0
matter clearly.
The instructor provided feedback
5
5.6
20%
0
intended to improve my course
performance.
The instructor fostered an atmosphere
5
5.6
20%
0
of mutual respect.
I have a deeper understanding of the
5
5.6
20%
0
subject matter as a result of this
course.
My interest in the subject matter was
5
5.6
20%
0
stimulated by this course.
Overall, the instructor’s teaching was
5
5.2
0
20%
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 15% of total enrolled

6%
13%

0
20%
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Fall 2014 HD 1004 Human Development 1 (online)
Question
N
Mean
The instructor was well prepared.
The instructor presented the subject
matter clearly.
The instructor provided feedback
intended to improve my course
performance.
The instructor fostered an atmosphere
of mutual respect.
I have a deeper understanding of the
subject matter as a result of this
course.
My interest in the subject matter was
stimulated by this course.
Overall, the instructor’s teaching was
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 21% of total enrolled

14
14

5.57
5.57

Somewhat
Agree
7%
7%

14

5.21

7%

36%

50%

7%

14

5.43

14%

29%

57%

0

14

5.21

21%

36%

43%

0

14

5.00

21%

57%

21%

0

14

5.36

7%

50%

43%

0

Agree

Other

40%
40%

Strongly
Agree
60%
47%

33%

47%

0

33%

60%

0

33%

67%

0

27%

53%

0

47%

47%

0

Winter Session 2014/2015 HD 2314 Human Sexuality (online)
Question
N
Mean Somewhat
Agree
The instructor was well prepared.
15
5.60
0
The instructor presented the subject
15
5.33
13%
matter clearly.
The instructor provided feedback
15
5.27
20%
intended to improve my course
performance.
The instructor fostered an atmosphere
15
5.53
7%
of mutual respect.
I have a deeper understanding of the
15
5.67
0
subject matter as a result of this
course.
My interest in the subject matter was
15
5.33
20%
stimulated by this course.
Overall, the instructor’s teaching was
15
5.40
7%
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 33% of total enrolled

Agree

Other

29%
29%

Strongly
Agree
64%
64%

0
0

0
0
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Spring 2015 HD 1004 Human Development 1 (online)
Question
N
Mean
The instructor was well prepared.
The instructor presented the subject
matter clearly.
The instructor provided feedback
intended to improve my course
performance.
The instructor fostered an atmosphere
of mutual respect.
I have a deeper understanding of the
subject matter as a result of this
course.
My interest in the subject matter was
stimulated by this course.
Overall, the instructor’s teaching was
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 34% of total enrolled

23
23

5.39
5.13

Somewhat
Agree
17%
13%

23

5.00

4%

26%

52%

17%

23

5.09

13%

26%

52%

8%

23

5.09

17%

26%

48%

8%

23

4.91

13%

30%

43%

12%

23

5.00

17%

22%

52%

9%

Agree

Other

20%
60%

Strongly
Agree
80%
40%

40%

60%

0

20%

80%

0

20%

60%

0

40%

40%

0

60%

40%

0

Winter Session 2015/2016 HD 2314 Human Sexuality (online)
Question
N
Mean Somewhat
Agree
The instructor was well prepared.
5
5.80
0
The instructor presented the subject
5
5.40
0
matter clearly.
The instructor provided feedback
5
5.60
0
intended to improve my course
performance.
The instructor fostered an atmosphere
5
5.80
0
of mutual respect.
I have a deeper understanding of the
5
5.40
20%
subject matter as a result of this
course.
My interest in the subject matter was
5
5.20
20%
stimulated by this course.
Overall, the instructor’s teaching was
5
5.40
0
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 22% of total enrolled

Agree

Other

26%
26%

Strongly
Agree
57%
52%

0
9%

0
0
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Winter Session 2016/2017 HD 2314 Human Sexuality (online)
Question
N
Mean Somewhat
Agree
The instructor was well prepared.
2
4.5
1
The instructor presented the subject
2
5.0
1
matter clearly.
The instructor provided feedback
2
5.5
0
intended to improve my course
performance.
The instructor fostered an atmosphere
2
5.0
0
of mutual respect.
I have a deeper understanding of the
2
5.0
1
subject matter as a result of this
course.
My interest in the subject matter was
2
4.0
0
stimulated by this course.
Overall, the instructor’s teaching was
2
4.5
1
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 11% of total enrolled
Spring 2017 HD 2304 Family Relationships (seat based)
Question
N
Mean
The instructor was well prepared.
The instructor presented the subject
matter clearly.
The instructor provided feedback
intended to improve my course
performance.
The instructor fostered an atmosphere
of mutual respect.
I have a deeper understanding of the
subject matter as a result of this
course.
My interest in the subject matter was
stimulated by this course.
Overall, the instructor’s teaching was
effective.
Note: Range from 1-6 with 6 the highest.
Response rate: 62% of total enrolled

Agree

Other

1
0

Strongly
Agree
0
1

1

1

0

2

0

0

0

1

0

0

1

1

1

0

0

Agree

Other

17
11

Strongly
Agree
28
31

0
0

47
47

5.55
5.55

Somewhat
Agree
2
5

47

5.17

9

12

24

2

47

5.55

2

13

31

1

46

5.17

6

16

22

2

47

4.81

6

13

20

8

45

5.33

3

13

26

3

0
0
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Informal Student Evaluations
Spring 2014 Human Sexuality. Student comments on the open-ended questions on the formal
Student Perception of Teaching (SPOT) included:
• “She was very friendly and intelligent.”
• “The use of the videos was very effective in sparking conversation between myself and my
friends taking the course with me which helped me learn the material.”
• “She played movies about the topics and pulled a lot of speakers in, so it wasn’t a typical
class every day.”
• “Instructor was very open to feedback in class discussions and always asked students
opinions.”
• “She stimulated discussion and never seemed to judge anyone for what they said.”
• “Showed videos and had guest speakers to further my knowledge on the subject. Also
allowed us to ask questions and have an open learning environment.”
• “The instructor was respectful of sensitive subject topics, and clearly explained subjects that
were difficult to comprehend.”
• “Took criticism well and adjusted teaching based on that.”
• “Professor Lavender-Stott provided real examples of the concepts we were talking about in
class and made sure to ask us if we had any questions.”
• “The professor exposed me to new material and ideas I did not have previous information
about.”
• “The exit slips helped me think analytically about the subject we had just discussed in class.”
• “While the topic of human sexuality initially seemed a little uncomfortable, Professor
Lavender-Stott made it a very comfortable environment.”
• “I think our instructor was fantastic in this course in the sense she was very respectful to
others.”
• “Sometimes talked too fast”
• “The tests were a lot harder than necessary in my opinion.”
• “The class was harder than I thought it should be.”
Fall 2014 Human Development 1. Student Comments from formal SPOTs and informal
questions on the course site:
• “Surprisingly, I actually enjoy the forum postings, and responses! Interesting to interact
with other students on this level!”
• “I think the instructor has been great this semester. I like how the class is very organized
when finding forums or assignments when they come up.”
• “The paper being in steps is very helpful because it is not overwhelming to suddenly have
a paper due.”
• “The assignments are clear cut and delivered in a timely manner.”
• “I like the way each week you send out plans for each week with our assignments.”
• “I like how this class is purely online and I have the comfort of learning at my own
pace.”
• “I like how the instructor of this course promptly replies to any emails I send.”
• “I like how organized this class is since it can be hard to be organized without actually
going to class. I also like the forums. I feel like I can actually interact with some of the
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•
•
•

classmates even though there is no class discussion. Also, whenever I have had a
problem, it is easily and politely taken care of over email, which is always nice and
convenient.”
“The study guides are rather long.”
“I wish it did not take as much time as it does.”
“I liked the PoiwerPoints that summed up the chapters in the book.”

Winter Session 2014/2015 Human Sexuality. Student comments on the open-ended questions
on the formal SPOTs included:
• “She would leave comments on our assignments and send multiple emails in a week. I
felt as though I actually had a teacher and I wasn’t just teaching myself.”
• “I liked the required response posts, as they encouraged me to see others point of view
and help learn how to respond respectfully to them.”
• “I really enjoyed this class and I never enjoyed online classes. Thank you for that.”
• “Some assignments were not as clear as I would have liked.”
• “It is difficult to keep up with the fast pace of the course (where it’s packed into 3
weeks).”
• “The environment, because we were put into forum groups was very educationally
enriching. We were able to see others opinions and share with each other our thoughts,
concerns, and agreements...I felt like I wasn’t alone taking this class.”
• “The instructor always made sure we had a mutual respect and understanding
environment in all that we do.”
Spring 2015 Human Development 1. Student comments on the open-ended questions on the
formal SPOTs included:
• “She was extremely organized with regard to the administration of course materials and
deadlines, and this really helped me to successfully navigate the course.”
• “Weekly emails helped to keep me on track. The chapter PowerPoints were concise and
helped me better understand the material. Any time I had questions, the professor
responded to the email quickly and was able to resolve the issue. Everything was very
clear. Study guides were great for learning the material.”
• “When I made a mistake on a draft of the paper the instructor did not just take points off
and tell me it was wrong, she wrote a comment back to me explaining how to fix it and
what to do to make sure it was right for the final paper. I appreciated that very much.”
Winter 2015/2016 Human Sexuality. Student comments on the open-ended questions on the
formal SPOTs included:
• “She provided feedback and was clear with her assignments.”
• “Gave great feedback and worked with me when I had problems with new Canvas
program.”
• “Essays relevant to subject!”
• “She presented all the material in an organized way on Canvas”
• “The exams were difficult to study for, even with the book”
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Winter 2016/2017 Human Sexuality. There were no responses to the open-ended questions on
the formal student evaluations. Only two of the 18 students completed the evaluations (SPOTs).
Spring 2017 Family Relationships. Student comments on the open-ended questions on the
formal SPOTs included:
• “Halfway through the semester she asked us what would be the most beneficial to us in
the class and she took our suggestions and implemented them into the class”
• “She was always willing to answer questions and her office hours were helpful”
• “Always goes into depth on what is on her slides—does not just read them; knows what
she is lecturing about-can give clear examples”
• “I think that the journals were really helpful in further understanding the material”
• “I enjoyed the videos she showed throughout the course. I always found them interesting
and thought they were helpful.”
• I liked that she showed videos. These often demonstrated her point or the concept we
were discussing. They helped me remember the subject matter because it gave me
something to relate it to.”
• “This class was one of the least beneficial classes I’ve taken. I took it thinking it would
be stimulating and fun and interesting and it ended up being too focused on the research
for my liking.”
• “Very straightforward with information, powerpoints easy to follow along with and
taking active notes of her additional comments allowed me to learn even more, plus video
supplements were almost always interesting and informative. Somehow, her attitude that
attendance did not matter and it would only benefit ourselves to attend actually urged me
to go to class more so I could pick up on more information. She made the subject matter
very interesting in my opinion, and her feedback on journals was always helpful and
insightful. Grading system is very fair, while a bit obscure.”
• “I found it very hard to remained focus in this class. The teacher did not effectively get
the classes attention and the videos shown were often times boring and ineffective.”
• “Interesting course. I enjoyed your lectures and the way that you care about your
students, our grades, and our lives.”
• “I have enjoyed this course and believe that subject matter is very applicable for life and
my future career.”
• “I love the activities you do, but I think it is hard to motivate other students to want to do
it because it isn’t for a grade. I felt often frustrated because I would put my all in the
activities but others wouldn’t because it didn’t mean anything to complete them.”
• “I just feel like this class could have been more interesting because the information taught
was interesting. The way the professor taught it was boring.”
• “She was very obviously engaged in the course content and knew what she was talking
about. She was very kind whenever I needed help and I appreciate that.”
• “Great professor. Very informed and engaging. I think this course or a course like this
one should be required for all students because otherwise this information many people
would not be aware of unless it affected them personally. I think a course like this could
help educate the generation going out into the workforce to be more tolerant and
cognizant of the world around them.”
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Classroom and Teaching Evaluations
I have received multiple teaching evaluations by peers and supervisors over my years of
guest lecturing and as instructor of record. Two evaluations were from full professors in the
Human Development department, including my teaching supervisor. Both of these observations
were for guest lectures in sections of Human Sexuality in which I was not the instructor of
record.
I also received teaching evaluations from graduate student colleagues. These evaluations
were done as a part of the formal teaching apprenticeship and the Fundamentals of Teaching
seminar graduate student instructors in the Human Development department are required to
partake in. The seminar allows the instructors to discuss strengths and weaknesses of teaching
with peers and seasoned instructors in addition to discuss pedagogy. This process has been
extremely interesting and valuable as an observer and by being observed. Overall I have received
positive reviews. Some excerpts:
“I was impressed with your knowledge of the content as you were able to expand on the
concepts and answer student questions easily and accurately.” (Dr. Peggy Meszaros, HD
2314, Fall 2013, guest lecture on Adult Relationships)
“Erin has a very authoritative, yet calm and approachable demeanor in class.” (Dr.
Katherine Allen, HD 2314, Spring 2014, guest lecture on Sexual Orientation)
“Talking about research which is related to the topic is also a strength of this class. Visual
aids, such as videos and pictures, were properly used to make students stay focused.
Asking questions after a video encouraged the students to participate in the class.” (Lin
Tan, HD 2314, Spring 2014, lecture on Love and Intimacy)
“Even in an online setting, I can still tell that Erin is passionate in her teaching. She is
creative and resourceful as she provided various learning opportunities and experiences
for her students.” (Jou-Chen Chen, HD 1004, Fall 2014)
“Erin is an extremely competent instructor. Her materials are thoughtful, critical, and
based in research. Even though she has not taught this course before, it feels as though
Erin has a really great grasp of the material, and that’s reflected in the supplemental
materials and forum topics and questions. “ (Dana Riger, HD 1004, Fall 2014)
“Erin provides multiple learning activities including exams and quizzes, paper writing,
forums, lectures and peer review. The students get points for not only with multiple
choice but also with written paragraphs. The forums approach is great to build a
community, as she mentions and points out the sensitive topics like gender. I really liked
her approach to educate her students to be sensitive to others’ approaches, and being an
informed individual on a variety of discussion topics.” (Yesim Keskin, HD 1004, Spring
2015)
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Dr. Katherine Allen Evaluation of Teaching (Face-To-Face)
Instructor Observed: Erin Lavender-Stott
Course: HD 2314, Human Sexuality
Start Time: 8:00 am

Date: March 31, 2014
Topic: Guest Lecture on Sexual Orientation
End Time: 8:50 am

Consider each teaching element below and evaluate the teaching skills of the instructor by
placing a check mark under the term best describing your evaluation of the instructor's
actions. Add comments to illustrate your evaluation on points where you feel you have
observed enough to make them.
Part 1: Evaluation Rubric
Observations
CLASS
ORGANIZATION
Introduced lesson
(overview or outline)

N/A

Needs
Improvi
ng

Satisfactor
y

Excellent

Comments

X

From the start, I felt the class
was going to be treated to an
excellent and informed lecture.
Lecture followed topics in the
chapter, but Erin elaborated
with current research and
examples.
Lecture proceeded at a perfect
pace. Easy to listen and take
notes.
Had a nice exchange with
Emily Haugen (Instructor of
record).
Erin provided a concise
summary of all major points
throughout the lecture.
Erin’s own syllabus is excellent.

Sequenced topics
logically

X

Paced topics appropriately

X

Connected lecture to
previous or future lessons
or assignments
Summarized major lesson
points

X

Syllabus was clear and
easy to understand
Availability and office
hours posted
LECTURE
PRESENTATION
Presented and explained
topics clearly

X

Used appropriate
examples or anecdotes

X

X

X

Again, posted on Erin’s own
syllabus.

X

Excellent lecture from start to
finish! Went into good detail
about definitions, theories, and
research on sexual orientation.
Erin mostly used examples
from research to illustrate
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Used graphics or visuals
to enhance lecture

X

Used appropriate voice
volume and inflection

X

Presented topics with
enthusiasm

X

Responded well to student
behaviors of boredom or
confusion

X

Asked questions to
encourage student
understanding

X

CLASS INTERACTION
Encouraged student
participation and class
discussion
Demonstrated respect for
student questions and
answers
Gave opportunities for
students to interact with
each other
Demonstrated command
of subject matter
CONTENT MASTERY

X

X
X

X

points. As comfort level
increases, I suggest
experimenting with an
occasional anecdote rooted in
lived experience (yours or
others).
The video was relevant, current
and entertaining.
Some of the slides, though, had
pictures that were hard to read,
from the back of the room.
Erin has a very authoritative,
yet calm and approachable
demeanor in class.
Delivery style is a bit dry and
sometimes formal, but Erin’s
expertise of the topic was more
than compensation.
Although this was a guest
lecture in another class, Erin
could take a few moments
throughout the lecture to check
in with students about their
reactions so as to engage them
more.
Asked students several times if
they had questions; when they
responded with silence, could
use more strategies to prompt
their questions and comments.
Even though a guest lecture,
Erin has a winning way of
relating to students as a
knowledgeable and
approachable resource.
Excellent way of responding to
students who wished to speak
up.
Again, this was a guest lecture;
Erin may be more comfortable
in her own class in facilitating
student interaction.
What a pleasure to observe a
lecturer with such expertise!
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Presented material
relevant to purpose of
course

X

Presented content at an
appropriate level for
student understanding

X

Followed the chapter well, and
inserted many examples from
the literature and popular
culture.
Fantastic job of pitching the
content directly to this
audience. Lecture notes were
very well organized.

Part 2: Summary of Assessment
In 1-2 paragraphs, please provide an overall assessment of the instructor. Include strengths,
challenges, and recommendations for improvement.
Erin’s lecture was well prepared, informative, and engaging. She relied primarily on the
interdisciplinary and ever-changing research associated with sexual orientation and did a
thorough job of covering the chapter that students were assigned to read. She also provided
highly relevant media sources (as in the Lacey Green video and the graphics that displayed
emblems from the LGBTQ community). Erin’s delivery style, though a bit formal, is
grounded in knowledge of the interdisciplinary literature on sexuality. She is also
approachable, friendly, and non-judgmental, all qualities that allow students access to her
knowledge and expertise. As soon as she began speaking, I sensed that she had won the trust
of her audience. Sitting in the back of the classroom, I observed that students were paying
attention to her, rather than surfing the Internet or checking their cell-phones. Erin captured
my attention as well. I found it very impressive that she continually backed up her points
with established ideas as well as novel findings that she had obviously researched and
incorporated into her lecture. I appreciated her particular expertise in psychology and
biology, aspects of this lecture that are difficult to master. I also found Erin’s lecture to be
extraordinary in that she was able to transcend heteronormativity in her lecture by being
truly inclusive of multiple ways of being.
Erin’s accomplishment in providing an outstanding lecture on sexual orientation is all the
more important when considering that this was a guest lecture in another instructor’s class.
The class that Erin teaches is on Tuesday and Thursday, for 75 minutes each day. To
provide a guest lecture in the Monday, Wednesday, and Friday format of 50 minutes per
class, Erin needed to adapt her own presentation to a different setting. It is quite impressive
that she was able to convey the salient information in a somewhat abbreviated form, and still
have time to show and discuss a brief video clip as well as to give students an exit slip.
Erin’s lecture was indicative of an experienced, confident, and knowledgeable scholar, far
more than what I would expect from a teacher who was new to this role.
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Peer Review of Teaching (Face-To-Face)
Instructor Observed:_Erin Lavender-Stott____
Peer Evaluator:___Lin Tan___________
Start Time: _11:00AM_______

Course:__HD-2314__________
Date:_4/3/14______________
End Time: _12:15PM________

Part 1: Evaluation Rubric
Observations
CLASS
ORGANIZATION
Introduced lesson
(overview or outline)
Sequenced topics
logically
Paced topics
appropriately
Connected lecture to
previous or future
lessons or assignments
Summarized major
lesson points
Syllabus was clear and
easy to understand

Not
Applicab
le

Needs
Improveme
nt

Satisfactor
y

Excellent

Comments

ü
ü
ü
ü
ü
ü

Availability and office
hours posted
LECTURE
PRESENTATION
Presented and explained
topics clearly

ü

Used appropriate
examples or anecdotes
Used graphics or visuals
to enhance lecture
Used appropriate voice
volume and inflection

ü

ü

ü
ü

The syllabus is
very clear about
the course’s
objectives,
requirements,
and
assignments.

The different
theories were
explained
clearly and
understandably.
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Presented topics with
enthusiasm
Responded well to
student behaviors of
boredom or confusion

ü

Asked questions to
encourage student
understanding

ü

CLASS
INTERACTION
Encouraged student
participation and class
discussion
Demonstrated respect
for student questions
and answers
Gave opportunities for
students to interact with
each other
Demonstrated command
of subject matter
CONTENT MASTERY
Presented material
relevant to purpose of
course
Presented content at an
appropriate level for
student understanding
Provided appropriate
syllabus with office
hours

ü

Questions and
confusion of
students were
answered and
handled
properly and
well.
Questions were
asked after the
video to
encourage
students
understanding.

ü
ü
ü
ü
ü
ü
ü

Part 2: Summary of Assessment
In 1-2 paragraphs, please provide your overall assessment of the instructor. Include strengths,
challenges, and recommendations for improvement.
Overall, the class was great! The topic is love and intimacy. Different themes, including
theories, intimacy skills, and jealousy, were presented clearly and logically. It is an excellent
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idea that Erin asked if students have any questions or announcements before she started to
present. Erin excelled in explaining the relevant theories in a way that is understandable to
undergraduate students who are not in Human Development major. She also made clear
connections between the current content and the content that has been taught in previous
lectures. Talking about research which is related to the topic is also a strength of this class.
Visual aids, such as videos and pictures, were properly used to make students stay focused.
Asking questions after a video encouraged the students to participate in the class.
It would be better if more connections were made to connect different themes. This way the
flow of the class would be more natural. Also, the video presented in the beginning of the
class is a little too long, and the rest of the time was the lecturing. It would be better if the
videos and lecturing could be balanced. In this way students could shift their attention and
be more focused.
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Peer Review of Online Teaching
Instructor Observed:___Erin Laven-Stott______
Peer Evaluator:____Jou-Chen Chen__________

Course: HD 1004 Human Development I_
Date:___12/11/2014_____________

Part 1: Evaluation Rubric
Observations

Not
Needs
Applicab Improveme
le
nt

Satisfacto
ry

Excellen
t

Comments

Course Syllabus

Provided appropriate
syllabus with office
hours
Syllabus was clear and
easy to understand

X

Syllabus addresses
course technologies
and policy for ensuring
access to a computer
and internet

X

X

Erin
addressed
many detailed
information in
her syllabus
and she also
quiz her
students on
the content of
the syllabus to
ensure her
students read
through the
syllabus. I
think this is a
clever way to
do it.

Course Materials

Content provided on
the Scholar site is
accurate, current and
appropriate for the
course objectives

X

Erin uploaded
the class
materials on
Scholar under
Resources
into weekly
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Instructional materials
have sufficient scope,
depth, breadth, and
relevancy for students
to learn the subject.

X

Course materials and
resources are easy to
locate and navigate
within the Scholar site

X

folders so that
students are
easy to access
without
difficulties
and
confusions.
Each week,
Erin
announced on
Scholar to
prepare and
remind her
students for
class readings,
work, and
tasks in the
upcoming
week.

Learning Activities
Course requires a
variety of learning
activities (e.g.,
discussion, journaling,
papers, tests, lectures,
workshops, etc.)

Discussion

X

Yes. Erin
incorporated
a variety of
assignments
for students,
including
discussion
forums,
quizzes,
syllabus quiz,
a term paper
that separate
into 6 steps,
and she also
provide
online lessons
for students
to
listen/review
online.
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Boards/Forums
Forums encourage
student interaction

X

Instructor poses
thought-provoking
questions relevant to
course topic

X

Evidence of an online
community and
mutual respect

X

Where online
interaction counts as
part of the course
grade, assessment
rubrics or descriptive
criteria are presented
and applied

X

Yes, I can see
there are 17
weeks’
discussion
forums and
each week
discussed an
interesting
topics which
aligned with
the contents
of the class
readings.
As I randomly
read through
students’
posts and
responses, I
find the
discussions
are interactive
but mutually
respectful.
Yes, Erin
required her
students to
complete 15
out of 17
discussion
forum
assignments
to count
toward their
final grades.

Evidence of Instructor
Presence

Evidence of instructor
online presence and
interactions (e.g.,
discussion forums,
chat rooms, drop box

X

Yes. There are
definitely
obvious
evidence of
Erin’s
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comments,
announcements,
course news, question
& answer forum,
online office hours, email, Skype, etc.) are
appropriate for the
needs and goals of the
course

presence on
Scholar for
her course. I
constantly
received her
emails to
remind
students
about the
deadline of
the
assignments
or instruction
email to
explain in
detail about
how students
should
complete
their
assignments.
In addition to
a formal midsemester
student
evaluation
and VT SPOT
evaluation at
the end of the
semester, Erin
also made her
own teaching
evaluation
questions to
receive valued
feedback and
suggestions
from her
students.

Part 2: Summary of Course
In 1-2 paragraphs, please share your overall impressions of the instructor and the course.
Include strengths, challenges, and recommendations for improvement.
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As I went through Erin’s course scholar site, I found it is easy to access and clear to follow
her instruction and structure of the course. There are a lot of good qualities regarding
Erin’s teaching. Even in an online setting, I can still tell that Erin is passionate in her
teaching. She is creative and resourceful as she provided various learning opportunities
and experiences for her students. She is very caring and responsive as she constantly
reminds her students with detailed information and reminders in helping her student to
succeed. She is also very structure and organized so that the set-up and order how she
structured her Scholar course site are user friendly for students to navigate. She also gives
enough instructions to prepare students complete each assignment and tasks in class. Last
but not least, she generates her own evaluation questions for both mid-semester and endof-semester student evaluations. She tailored her own teaching evaluation questions so
that she can collect useful and specialized feedback and suggestions specifically for her
course. This showed that she is eager to learn and growth without being challenged. I
believe that having this quality is very important and necessary to be a good teacher.
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Peer Review of Online Teaching
Instructor Observed: Erin Lavender-Stott
Peer Evaluator: Dana Riger

Course: HD 1004
Date: 12/14/14

Part 1: Evaluation Rubric
Observations

Not
Needs
Applicab Improveme
le
nt

Satisfacto
ry

Excellen
t

Comments

Course Syllabus

Provided appropriate
syllabus with office
hours
Syllabus was clear and
easy to understand

Syllabus addresses
course technologies
and policy for ensuring
access to a computer
and internet

X
X

Very clear
language,
however the
use of some
colors or
highlights to
emphasize
dates/project
s might be
helpful
visually.
Perhaps even
a graphic on
the first page.
X

Course Materials

Content provided on
the Scholar site is
accurate, current and
appropriate for the
course objectives

X

Really love
the breadth of
supplemental
info provided
by Erin, and
the myriad
types of forum
assignments
(videos/studi
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es/anecdotes,
etc)
Instructional materials
have sufficient scope,
depth, breadth, and
relevancy for students
to learn the subject.
Course materials and
resources are easy to
locate and navigate
within the Scholar site

X

X

For me, it
would feel
helpful to
have a weekly
tab (like
lessons)
where all the
materials for
one week
were gathered
(or to re-type
the forum
descriptions
in the forums
tab as well)

Learning Activities
Course requires a
variety of learning
activities (e.g.,
discussion, journaling,
papers, tests, lectures,
workshops, etc.)
Discussion
Boards/Forums

X

Forums encourage
student interaction

X

Instructor poses
thought-provoking
questions relevant to
course topic

X

The students
sounded very
engaged and
responsive in
their posts to
peers
Really loved
the type of
questions Erin
posed! Very
thoughtprovoking
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Evidence of an online
community and
mutual respect
Where online
interaction counts as
part of the course
grade, assessment
rubrics or descriptive
criteria are presented
and applied

X
X

Evidence of Instructor
Presence

Evidence of instructor
online presence and
interactions (e.g.,
discussion forums,
chat rooms, drop box
comments,
announcements,
course news, question
& answer forum,
online office hours, email, Skype, etc.) are
appropriate for the
needs and goals of the
course

X

I couldn’t see
Erin’s
comments to
students
(maybe
because of the
role I was
assigned on
Scholar), but
it might be fun
to add some
comments to
the forum
fields (outside
instructor
comments so
that all group
members can
see your
comments -- if
appropriate)

Part 2: Summary of Course
In 1-2 paragraphs, please share your overall impressions of the instructor and the course.
Include strengths, challenges, and recommendations for improvement.
Erin is an extremely competent instructor. Her materials are thoughtful, critical, and based
in research. Even though she has not taught this course before, it feels as though Erin has a
really great grasp of the material, and that’s reflected in the supplemental materials and
forum topics and questions. I also really appreciate how structured and organized the site
felt, you could really tell how much thought and effort Erin put into this course and I’m sure
the student’s appreciate that! I really appreciated how clear she made the paper guidelines,
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and loved the different “steps” were offered throughout the semester to keep the students
on track.
The only suggestion I would really make is to have a centralized weekly tab (kind of like a
one-stop-shop) for the week instead of going to the resources tab. I also use the lesson as a
way to communicate to the class as a group every week (kind of like a weekly
announcements – what we’re doing this week/what’s due/what to look out for, etc – also
just a check in). Lastly, I might also reduce the number of forums. I also know Erin gives
students the ability to choose which they would like to participate in, but if less were
offered, more students would post in each one and there might be more of a discussion.
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Peer Review of Online Teaching
Instructor Observed: Erin Lavender-Stott
Peer Evaluator: Yesim Keskin

Course: HD1004- Online
Date: May 2, 2015

Part 1: Evaluation Rubric
Observations
Course Syllabus

Not
Needs
Satisfacto Excellen
Comments
Applicab Improveme
ry
t
le
nt
I liked Erin’s syllabus. The instructions are clear and
understandable. It is easy to figure out the structure of the class.
The communications details are clear. Although the class is
online, the syllabus provides the vibe that Erin is always available
if the students need her. The descriptions of the assignments are
pretty clear too and provide information about the possible
scenarios.
I would also recommend writing an introductory paragraph
before the “descriptions of assignments” that provides an overall
impression about what will be covered during the semester. Also,
I realize Erin use the Calendar tab effectively, that makes the
deadlines difficult to miss, yet a separate calendar file would be
easier to access too. Erin may also include to the Exams section a
sentence asking the students to keep the exam submission code,
in case a problem occurs.

Provided appropriate
syllabus with office
hours
Syllabus was clear and
easy to understand
Syllabus addresses
course technologies
and policy for ensuring
access to a computer
and internet
Course Materials

I also liked the e-mail etiquette stated in the beginning too J
X
X
X

Erin says that she is using a different textbook than mine that I do
not know much about. For her, the textbook she uses is more
sensitive to the diversity issues. Although I don’t know the book, I
think the sensitivity about the diversity issues is a great
“criterion” to pick a textbook. I also liked the multiple resources
Erin listed in a structured way. The study guides, articles, chapter
presentations provide great resources for the students. I also like
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Content provided on
the Scholar site is
accurate, current and
appropriate for the
course objectives
Instructional materials
have sufficient scope,
depth, breadth, and
relevancy for students
to learn the subject.
Course materials and
resources are easy to
locate and navigate
within the Scholar site

Learning Activities

Course requires a
variety of learning
activities (e.g.,
discussion, journaling,
papers, tests, lectures,
workshops, etc.)
Discussion
Boards/Forums

her “Week X” approach, and considering Spring Break too. That
provides a clear outline for the students.
X

X

X

Erin provides multiple learning activities including exams and
quizzes, paper writing, forums, lectures and peer review. The
students get points for not only with multiple choice but also with
written paragraphs. The forums approach is great to build a
community, as she mentions and points out the sensitive topics
like gender. I really liked her approach to educate her students to
be sensitive to others’ approaches, and being an informed
individual on a variety of discussion topics.
I would also recommend some learning activities focusing on selfreflection, like journaling. Focusing on their own childhood
process, thinking about the possibilities affected them can be very
helpful. Also, joining conferences, writing reflection notes on
documentaries or conferences could be helpful too.
X

Forums are Erin’s magnum opus J There are 9 forums asking the
students discuss necessary topics like self & identity, gender, or
bullying. The forums involve thought provoking questions and
issues, and the students seem to enjoy forums. Participation to
the forums are encouraged by partial credits, and the instructions
are pretty clear.
I would encourage Erin to include some health related topics to
her syllabus too (may be this is my therapist side talking J). For
instance, in adolescence chapter, the well-being is discussed in
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Feldman. Forums encouraging the students to share their
physical, emotional, social resource systems can inspire the other
students to build a healthier adolescence process.

Forums encourage
student interaction

Instructor poses
thought-provoking
questions relevant to
course topic
Evidence of an online
community and
mutual respect
Where online
interaction counts as
part of the course
grade, assessment
rubrics or descriptive
criteria are presented
and applied
Evidence of Instructor
Presence

Evidence of instructor
online presence and
interactions (e.g.,
discussion forums,
chat rooms, drop box
comments,
announcements,
course news, question
& answer forum,
online office hours, email, Skype, etc.) are

Erin also does a great job by including emotional development
topic to the forums. I think the instructors can also highlight the
emotional development aspect, and balance the mind-affect
development too.
X
X

X
X

I did not have a chance to review all the forum discussions but I
did not see Erin’s comments on forum posts. Yet, I am not sure
how this would be possible in such a large class, to respond each
mini-discussion (I mean one initial post, one response at least).
May be a larger group discussion can be done (larger than 10), so
that it can be more interactive. It is kind of the same in my forum
posts too. The forum structure now does not seem to create a
high-energy sharing experience, may be. This is something we
can think about. Yet, overall, Erin shows her presence in the class
in an excellent level.
X
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appropriate for the
needs and goals of the
course
Part 2: Summary of Course
In 1-2 paragraphs, please share your overall impressions of the instructor and the course.
Include strengths, challenges, and recommendations for improvement.
Erin is one the most experienced graduate instructors among our cohort. I feel her
experience in the Scholar shell too. Everything seems like well structured and smoothly
flowing. The Calendar tab works great, deadlines are clear, instructions are well defined. All
the students have to do is to study and take assessments.
I particularly liked Erin’s paper project. Considering HD1004 is an introductory course, it is
a great chance for the students to have this class so that they can learn and practice child
development basics, write a paper in APA style, professional writing experience, and sharing
their ideas with other students.
As recommended before, Erin may include more self-reflection activities (yes, I am a
therapist J), encourage participation to professional activities like workshops. And overall,
for the forums, we instructors can work on providing a more interactive learning
environment, rather than just post-reply process. I am thinking about a structure like a
Facebook wall page, in which the students can post pictures, videos, write one sample
comments, like the videos-pictures. Although there is a possibility of risking the
professionalism, more interaction (and stimulation) could help the students to improve
their skills.

46
Efforts to Improve Teaching
I made efforts to improve my teaching through the following:
• Spring 2015-present, Academy of Graduate Teaching (GTA) Excellence, Virginia Tech
Graduate School
o I was a founding member, associate, and founding fellow for the Academy, also
known as GrATE. GrATE provided a community and workshops to continue to
learn and grow as new career instructors.
• Spring 2014 -Present, Fundamentals of Teaching, Virginia Tech Department of Human
Development and Family Science
o A part of the apprenticeship program through the department where graduate
students who are currently instructors of record and the teaching
mentor/supervisor gather to discuss pedagogy and challenges that new instructors
are facing. I have been part of this as a student and peer mentor.
• August 2017, Lilly Teaching Conference, Asheville, NC
o I applied for and received funding to attend the conference to learn more beyond
Virginia Tech on teaching, learning, and pedagogy.
• July 2015 & July 2016, Large Classes Conference, Virginia Tech Center for Instructional
Development and Educational Research
o Attended the annual conference to learn more about teaching large classes both
online and in-person.
• Spring 2015, Contemporary Pedagogy, Virginia Tech Graduate School
o As a part of Transformative Graduate Education, the course focused on pedagogy
in the 21st century including learner-centered pedagogy and authentic learning and
assessment.
• Fall 2014, Connected Courses: Active Co-Learning in Higher Education, Virginia Tech
Graduate School in conjunction with the international MOOC on connected courses
o A group of graduate students and faculty with special interest in connected
courses gathered six times throughout the international MOOC course to discuss
in-person the webinars and discussion that were occurring online
• Fall 2013, Graduate Teaching Assistant Workshop, Virginia Tech
o Workshops during the first semester as a Graduate Teaching Assistant to learn
specific guidelines at Virginia Tech and some pedagogical practices
• Fall 2012, Seminar: Teaching in Higher Education, University of North Carolina
Wilmington Department of Sociology
o A group of graduate students in the Department of Psychology and Department of
Sociology who were interested in teaching in higher education. We discussed
classroom practices, how to create a syllabus, and creating assignments.
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Syllabi
HD 2314 Syllabus
Spring 2014
Tuesday/Thursday 11 a.m. – 12:15 p.m.
Saunders 409
Instructor: Erin S. Lavender-Stott, M. A.
Department of Human Development
Virginia Tech
409 Wallace Hall (0416)
Blacksburg, VA 24061
E-mail:
erinsls@vt.edu
Office Hours: Wednesdays 9:30-11:30 and by appointment
Catalog Description: This course explores the diversity of human sexuality using global
perspectives. Biological, historical, developmental, psychological, and sociological approaches
frame this interdisciplinary examination of the social constructions of sexuality, the processes of
gender stratification, and the development of sexual practices, rituals, mythologies, and belief
systems across time and around the world.
Course Competencies: Having successfully completed this course, the student will be able to:
§ Analyze historical and contemporary theoretical perspectives and practical applications of the
body of research on human sexuality.
§ Practice self-reflexivity exercises that stimulate evaluation of personal belief systems and
attitudes toward sexuality and gender in light of contemporary interdisciplinary research and
writings on human sexuality.
§ Examine how diverse sexual belief systems created by intersections of race, ethnicity, class,
gender, sexual orientation, religion, ability, and nation influence the expression of human
sexuality in families, intimate relationships, and societies.
§ Apply knowledge gained from contemporary research and online resources to case studies
handled by human services professionals and to debate controversial issues related to sexual
practices and ethics, biotechnology, and their impact on the development of individuals and
families across the world.
Required Text: Carroll, J. L. (2010). Sexuality now: Embracing diversity (4th ed.). Belmont,
CA: Wadsworth/Thomson Learning.
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Course Requirements
1. In-Class Activities/ Exit Slips (15 activities x 10 points = 150 points)
Regular class attendance and participation is expected. Students are expected to come to class
having read the assigned chapter on the day that the chapter is documented on the syllabus.
Students are expected to share ideas from the readings and participate in reflexive activities.
Students are expected to arrive on time to class and to stay until the end of class as some
form of an exit slip will be collected. Although there are 29 class sessions during the semester,
15 will be selected as participation days. Students can earn up to 10 points per class session by
submitting handwritten exit slips when requested during a class session. The exit slips serve as
documentation of a student’s participation in in-class activities. If a student misses the beginning
or end of class, or if an activity assignment is judged to be incomplete or insufficient, points will
be deducted accordingly.
It is up to the discretion of the instructor to accept make-up submissions and this is done in the
case of special, documented circumstances (such as a note from the Dean of Students office,
Schiffert Health Center, or notification from the Athletics department).
2. Syllabus Quiz (1 quiz = 20 points)
In order to ensure that students read the syllabus carefully and comprehend its requirements, a
brief 10-item quiz will be given at the beginning of the second meeting of class. Each item will
be worth 2 points.
3. Exams (4 Exams x 100 points = 400 points)
Students will complete 4 in-class exams. Each examination consists of 50 questions and each
question is worth 2 points for a total of 100 points per exam. Exams test a student’s
comprehension and acquired knowledge base. All multiple choice and true/false questions for the
exam are taken from lectures and assigned readings. The final exam is not cumulative. You are
responsible for material from all of the readings and class sessions. If you have missed a class
session, you are responsible for making arrangements with other classmates to obtain the
material.
Make-up exams are not permitted. If an emergency occurs the day of an exam, such as a death
in your immediate family or your own hospitalization, contact me as soon as possible before the
exam period (illnesses require a student health note, and other emergencies should be cleared by
the Dean of Students Office). Note all exam dates now and schedule travel and activities around
them.
Extra Credit Opportunities will be possible throughout the semester, but will include deadlines
for participation. All opportunities will be announced in class and detailed instructions will be
provided.
Grade Calculation:
In-Class Activities/ Exit Slips (15 slips x 10 points)
Syllabus Quiz (1 quiz x 20 points)
Exams (4 exams x 100 points)
TOTAL

150 points
20 points
400 points
570 points
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Letter Grade Scale:
A
528-570
A511-527
B+
490-510
B
471-489
B452-470
C+
437-451
C
414-436

CD+
D
DF
I

397-413
381-396
358-380
339-357
0-338
Incomplete*

*Incompletes are rarely given and must be negotiated with the instructor. Students should contact
the Dean of Students Office as a means of gaining academic support during difficult times. At
least 60% of coursework must be completed in order for an Incomplete to be considered.
Date
Jan. 21
Jan. 23
Jan. 28
Jan. 30
Feb. 4
Feb. 6
Feb. 11
Feb. 13
Feb. 18
Feb. 20
Feb. 25
Feb. 27
March 4
March 6
March 10-14
March 18
March 20
March 25

Topic
Introduction
Sexuality in Historical and Cross-Cultural
Perspective
Theories, Issues, and Methods in Sex
Research (International and Intersectional
Perspectives)
Religious Perspectives on Premarital and
Extramarital Sexual Experiences
Film: Fornication: A Religious Perspective
Female Sexual Reproductive System
Male Sexual Reproductive System
Exam 1
Sexual Expression: Arousal and Response
Pregnancy and Birth
Film: Business of Being Born
Contraception Methods and Safer Sex
Guest Speakers: Health Educators
Sexually Transmitted Infections and
HIV/AIDS
Guest Speakers: Health Educators
Exam 2
Gender Development, Roles, Identities, and
Expectations
Student Panel: Talking About Gender
Spring Break! No Class
Sexual Orientation over the Life Course
Perspectives on Sexual Orientation Diversity
Guest Panel: LGBQA Students and
Community Members
Perspectives on Sexual Orientation Diversity
Guest Panel: Transgendered/Transsexual

Assignments
Read Syllabus for next class
Syllabus Quiz in class
Ch. 1
Ch. 2

Ch. 5
Ch. 6
Chapters 1, 2, 5, 6, and lectures
Ch. 10
Ch. 12
Ch. 13
Ch. 15
Chapters 10, 12, 13, 15, and lectures
Ch. 4

Ch. 11
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March 27
April 1
April 3
April 8
April 10
April 15
April 17
April 22
April 24
April 29
May 1
May 6
May 9

Students and Community Members
Communication and Sexuality
Love and Intimacy
Exam 3
Childhood and Adolescent Sexuality
Adult Sexual Relationships
Film: Still Doing It: Intimate Lives of
Women over 65
Sexuality and Disability
Film: Handicapped: Their Desire for Love
Hook-up Culture
Film: The Spitting Game: The College
Hook-Up Culture
Varieties of Sexual Expression
Power and Sexual Coercion
Guest Speaker: VT Women’s Center
Sexual Images and Selling Sex
Last day of class
Lessons Learned: Relationship
Empowerment and Decision-Making
10:05-12:05 Exam 4

Ch. 3
Ch. 7
Chapters 3, 4, 7, 11, and lectures
Ch. 8
Ch. 9

Pages 393-399

Ch. 16
Ch. 17
Ch. 18

Chapters, 8, 9, 16-18, and lectures

**Please note: The syllabus is subject to change at any time. I will post changes via class and
Scholar**
Accommodation for Students with Special Needs: If you are a student who may need
accommodations because of a disability (e.g., learning disability, attention deficit disorder,
psychological, physical, sensory), if you have emergency medical information to share with me,
or if you need special arrangements in case the building must be evacuated, please feel free to
meet with me during office hours. Students with disabilities are responsible for selfidentification. Self-identification is vitally important information, for there are timed written
assignments and strictly timed examinations required in this course. It is best if you share any
special accommodations needed for exams immediately or two weeks prior to an exam.
To be eligible for services, documentation of the disability (e.g., learning disability, attention
deficit disorder, psychological, physical, sensory) from a qualified professional must be
presented to SSD upon request. It is important that students complete “registration for SSD
services early in the semester. Academic adjustments may include, but are not limited to:
priority registration, auxiliary aids, program and course adjustment, exam modifications, oral or
sign language interpreters, cassette taping of text/materials, notetakers/readers, or assistive
technology. (See http://www.eoaa.vt.edu/)
Any student that is in need of special accommodation due to a disability, as recognized by the
Americans with Disabilities Act, should contact the Services for Students with Disabilities in the
Office of the Dean of Students or in Kent Square Building, 250 S. Main Street, Suite 300,
downtown Blacksburg. For more information, please contact: Phone: 540.231.3788 TTY:
540.231.1740 E-mail: ssd@vt.edu Website: http://www.ssd.vt.edu
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Honor Code: The Honor Code will be strictly enforced in this course. All assignments
submitted shall be considered graded work, unless otherwise noted. All aspects of your
coursework are covered by the Honor System. Any suspected violations of the Honor Code will
be promptly reported to the Honor System. According to the Constitution of the Virginia Tech
Honor System, the fundamental beliefs underlying and reflected in the Honor Code are:
1. that trust in a person is a positive force in making that person worthy of trust,
2. that every student has the right to live in an academic environment that is free from the
injustices caused by any form of intellectual dishonesty, and
3. that the honesty and integrity of all members of the university community contribute to its
quest for Truth.
The Honor Code is the University policy that expressly forbids the following academic
violations:
1. Cheating--includes the actual giving or receiving of any unauthorized aid or assistance or the
actual giving or receiving of any unfair advantage on any form of academic work, or attempts
thereof.
2. Plagiarism--includes the copying of the language, structure, ideas and/or thoughts of another
and passing off same as one's own, original work, or attempts thereof.
3. Falsification--includes the statement of any untruth, either verbally or in writing, with respect
to any circumstances relevant to one's academic work, or attempts thereof. Such acts include, but
are not limited to, the forgery of official signatures, tampering with official records, fraudulently
adding or deleting information on academic documents such as add/drop requests, or
fraudulently changing an examination or other academic work after the testing period or due date
of the assignment.
For more information, please see http://www.honorsystem.vt.edu/
Virginia Tech Principles of Community: Virginia Tech is a public land-grant university,
committed to teaching and learning, research, and outreach to the Commonwealth of Virginia,
the nation, and the world community. Learning from the experiences that shape Virginia Tech as
an institution, we acknowledge those aspects of our legacy that reflected bias and exclusion.
Therefore, we adopt and practice the following principles as fundamental to our on-going efforts
to increase access and inclusion and to create a community that nurtures learning and growth for
all of its members:
• We affirm the inherent dignity and value of every person and strive to maintain a climate for
work and learning based on mutual respect and understanding.
• We affirm the right of each person to express thoughts and opinions freely. We encourage open
expression within a climate of civility, sensitivity, and mutual respect.
• We affirm the value of human diversity because it enriches our lives and the University. We
acknowledge and respect our differences while affirming our common humanity.
• We reject all forms of prejudice and discrimination, including those based on age, color,
disability, gender, national origin, political affiliation, race, religion, sexual orientation, and
veteran status. We take individual and collective responsibility for helping to eliminate bias and
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discrimination and for increasing our own understanding of these issues through education,
training, and interaction with others.
• We pledge our collective commitment to these principles in the spirit of the Virginia Tech
motto of Ut Prosim (That I May Serve).
Classroom Etiquette & Creating a Safe Environment: In this class, students will be asked to
critically evaluate and discuss interdisciplinary perspectives on human sexuality. Emotionally
driven feelings and diverse opinions across the personal and political spectrum are bound to
pepper these discussions, often in unanticipated ways. To facilitate a productive and safe
learning environment for each person, students must agree to respect one another in all
interactions. When there is disagreement, students must agree to disagree in a respectful, civil
way. All opinions and perspectives will be given voice in this class, but intentionally malicious,
bigoted, or degrading comments will not be tolerated in this intellectual environment. A
commitment to respect self and others is essential. Some of the materials we will study will be
sexually explicit. Sensitive topics, such as violence, sexual coercion, sexual orientation diversity,
and sexual commercialization will be examined. It is likely that there will be students who have
experienced assault, domestic violence, or sexual confusion. Students may feel uncomfortable at
times, and course topics may raise new questions for some students. Controversial subject
matter, however, cannot be used as an excuse to skip an assignment or give anyone
permission to denigrate another student in the classroom or online on Scholar. If any
student has a serious reservation about a particular course topic, please inform the instructor.
Cell Phones/Technology:
Please silence all cell phones. If you have a legitimate reason to keep your phone on during class,
please speak with me first so appropriate arrangements can be made.
Computers, iPads, etc. should only be used to take notes in class. If it is discovered that you are
using them for something other than class, you will not be permitted to use the device in future
class meetings.
Course Policies:
1) Students are responsible for material presented in class whether or not this material is covered
in the required text. There will be additional topics covered in class that are not discussed in the
text. If students miss a class they are still responsible for class material.
2) Arriving late or leaving early can be disrupting to other students and to the instructor so please
be courteous. Students are expected to arrive and be seated at the beginning of the class period
and should not leave class until the class session has ended. If you anticipate having to leave
before the end of a class session, you should notify the instructor prior to the beginning of the
session.
3) While discussions about class material and questions about that material are welcome and
encouraged, conversations between individuals during class are distracting to other students and
to the instructor and will not be tolerated.
4.) Please do not come to class to sleep. Although your dedication is appreciated, your
classmates and I prefer that you stay at home to sleep.
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Email Etiquette:
There are a few things to keep in mind when composing e-mail messages to classmates, me, and
anyone else you are contacting.
1) Always include a greeting, such as “Dear Dr. Jones” or “To Whom It May Concern.”
2) Please use complete sentences and proper punctuation. Also, it is appropriate to use
paragraphs to separate different ideas, questions, comments, etc.
3) Always include a proper closing and sign your name.
4) While composing the e-mail, please keep the following in mind:
a. E-mails are not text messages. These are letters with formal writing.
b. The purpose of your email. Please be concise while still being sure to provide the
detail and context necessary for the reader to respond fairly to your questions or
concerns.
c. Your audience
d. The tone of your message.
5) When e-mailing the instructor please include the course number or the reason for the email in the subject line (e.g. PSY 101, question).
I respond to e-mails within 48 hours and I expect you to do the same if the e-mail
necessitates.
List of Local Community Resources:
Campus Ministries
Cook Counseling Center (free for VT students)
Cranwell International Center
Crisis Pregnancy Center
Family Therapy Center
LGBTQ Alliance at VT
Planned Parenthood
Psychological Services
RAFT Community Crisis Center
Sexual Violence/Self-Defense Information
Stop Abuse (support for sexual assault, relational
violence, stalking, cyberstalking, harassment)
VT Women’s Center, 206 Washington St.
Women’s Resource Center (Shelter and Rape Crisis)

231-3787
231-6557 (8am-5pm); 231-6444 (after hrs)
231-4558/www.uusa.vt.edu/cranwell
394-5004
231-7201
http://www.lgbta.org.vt.edu/
951-5184
231-6914
961-8400
www.cis.vt.edu/ws/wsmodules/sv_sd.html
www.stopabuse.vt.edu
or call the Women’s Center (231-7806)
231-7806
639-1123; 1-800-799-1123

Most important, I want students to learn and to earn the good grades they deserve. I will
do my best to make navigating this course as straight forward and simple as possible.
Please carefully review all postings that are present to help you identify expectations. So, if
you ever have a question or feel the need to meet to discuss difficulties with the course,
please feel free to make an appointment with me.
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HD 2336 Syllabus
Principles of Human Services II
Summer Session II 2014
Online
Instructor: Erin S. Lavender-Stott, M. A.
Department of Human Development
Virginia Tech
409 Wallace Hall (0416)
Blacksburg, VA 24061
Communication: erinsls@vt.edu. This is the best way to contact me. I will respond to email
messages within 24 hours Monday through Friday. You can also schedule an appointment to
meet with me. This can be in person, online, or by phone. Please see more on e-mail etiquette on
the next page.
Course Description: This course is a continuation of HD 2335, and extends a focus on the
concepts, techniques, and structure of the human services profession. The course will examine
some of the theories supporting different techniques and practices, and strengthen fundamental
skills employed in the profession including communication and case management skills.
Prerequisites: HD 1004, HD 2335.
As a summer course, this class will cover 14 weeks of material in 5-6 weeks. The fast pace and
on-line format is challenging for some students. Most students spend 8-12 hours each week on
this course. If you wish to be successful in this course, it is essential that you have this time
available to devote to learning the material and completing assignments.
Course Competencies:
Having completed this course, students will be able to:
1. Describe the basic concepts and frameworks of the human services profession.
2. Apply theories and research in assessing individual and family functioning.
3. Apply theories in understanding different approaches to the delivery of human services.
4. Implement a problem solving approach to appropriate macro and micro interventions.
5. Identify formal and informal support networks and human services intervention systems.
6. Describe a variety of intervention practice models and demonstrate how and when to use these
models.
7. Describe principles of how to work with families and individuals with diverse backgrounds,
needs and resources.
8. Analyze ethical and value issues confronting human service workers.
Required Text: Ragg, D. M. (2011). Developing practice competencies: A foundation for
generalist practice. Hoboken, NJ: Wiley. (And accompanying DVD)
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Course Requirements
Technology Requirements:
1. Internet Access: This is an online course and reliable access to technology and the Internet is
mandatory. Please reflect on what you will do if you lose electricity, lose your Internet
connection, or if something happens to your computer, and have a plan in place for what you will
do if these things occur (e.g., utilize VT’s library, a public library, or a friend or family member
for computers and Internet). Please know that Scholar tracks your access and usage of the site
(i.e., I can tell if a test crashes or if you have been on the site), and lying about issues of access is
considered cheating and will be sent to the Honor Court. In addition, please be sure to keep your
confirmation letters for your records every time you submit your quizzes and assignments. By
doing so, this ensures that you will be able to provide official evidence if technology issues
occur.
• If you experience technical difficulty, you can receive help by completing the help form
at https://secure.iddl.vt.edu/icg/support.php
• If you need help resetting a password, or you wish to report a system outage, please
contact the Customer Support Center at (540) 231-HELP (540-231-4357). Some
technical questions can be answered by reviewing topics at VTOnline at
http://www.vto.vt.edu/help.php or VT Knowledge Base at http://answers.vt.edu/.
2. E-mail Etiquette:
There are a few things to keep in mind when composing e-mail messages to classmates, me, and
anyone else you are contacting, particularly as this will be our primary source of communication
in this course.
6) Always include a greeting, such as “Dear Dr. Jones” or “To Whom It May Concern.”
7) Please use complete sentences and proper punctuation. Also, it is appropriate to use
paragraphs to separate different ideas, questions, comments, etc.
8) Always include a proper closing and sign your name.
9) While composing the e-mail, please keep the following in mind:
a. E-mails are not text messages. These are letters with formal writing.
b. The purpose of your email. Please be concise while still being sure to provide the
detail and context necessary for the reader to respond fairly to your questions or
concerns.
c. Your audience
d. The tone of your message.
10) When e-mailing the instructor please include the course number or the reason for the email in the subject line (e.g. PSY 101, question).
I respond to e-mails within 24 hours during the week and I expect you to do the same if the email necessitates.
Description of Assignments:
1. Syllabus Quiz (5 points)
In order to ensure that students read the syllabus carefully and comprehend its
requirements, a brief 5-item quiz will be given. The quiz will open at 8 a.m. July 10 and
must be taken by 11:59 p.m. on July 11. Each item will be worth 1 point.
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2. Self-awareness Paper (1 Paper = 20 points)
This will provide you an opportunity to reflect on your personal and family influences,
and how they might influence you as a Human Services professional in the future. This is
a 3-5 pages paper. For detailed instructions and a grading rubric for this assignment
check in the Resources on Scholar.
3. Exams (2 X 20 points = 40 points)
These will evaluate your comprehension of the assigned readings. Each is a 20 multiple
choice question test that will be posted in the Tests and Quizzes Tool in Scholar. The
first exam will be posted at the end of the third week of class, and the final exam will be
posted during the final exam period at the end of the course.
Exams are open book test, however, you cannot use any human resource (friend,
classmate, family member) to complete the test. Each exam will be available in Scholar
from Friday 8am until Saturday 11:59 pm. They will be timed (90 seconds per question;
that means 30 minutes total). If you have completed your reading in advance of taking the
test, this is sufficient time to respond thoughtfully and to check your answers. You may
NOT copy any test items or look at any copied test items from this course; doing so is an
honor code violation. The exams must be completed by Saturday 11:59 pm; after
midnight (Eastern Time), the quizzes and tests will become unavailable and you will be
unable to make them up without documentation from the Dean of Students.
You may experience technical difficulties while taking the test. If your score does not
immediately appear in the Gradebook Tool after taking an assessment, this most likely
means your test was not submitted properly. If this happens, it will be necessary for me
to reset your test. If this occurs, you should email me as soon as possible in order for you
to have ample time to retake the quiz or test within the allotted time period. I will be
available by email to reset tests. However, I recommend that you take assessments at
least 24 hours prior to the due date in case you experience any technical difficulties.
Moreover, to avoid experiencing technical difficulties, it is recommended that you take
tests in a location with reliable Internet service.
4. Response Exercises (14 assignments for 69 points)
These provide an opportunity for you to observe and/or practice the helping skills
reviewed in each chapter within the units. Each of these exercises includes a case
scenario, and asks students different questions related to a specific set of helping skills.
There will be a total of 14 response exercises during the term. They will be due at the end
of each week (Sat 11:59 pm unless otherwise noted). Instructions and a grading rubric for
these exercises can be found on Scholar.
5. Forum Discussion Assignments (3 assignments for 18 points)
The purpose of these assignments is to provide a forum where students can discuss ideas
related to what they are learning in the course. Discussion assignments will include
discussion of cases, news articles, video clips, etc. There will be a total of three (3)
discussion assignments in the term. Initial posts will be due at midweek (Wednesday
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11:59 pm) and all responses to classmates’ posts must be completed by week’s end
(Saturday 11:59 pm). Detailed instructions and a grading rubric for discussion
assignments are available on Scholar.
Students are expected to be respectful in their postings and replies in the forums. They
are also expected to use proper grammar and spelling, courtesy, and a style suitable to an
academic setting.
Usually, students complete their initial postings in a word document, which they later
paste into the forum on Scholar. Because of incompatibilities between Scholar and
Word, a direct pasting from word to Scholar comes up with an initial long list of symbols
after you publish your post. If you plan to copy from a word document, please make sure
you use the “paste Word” icon in Scholar. Please look at the resources for more specific
instructions on how to copy text from Word to Scholar.
Grade Calculation:
Syllabus Quiz--5 points
Self-Awareness Paper--20 points
Exams--40 points
Response Exercises--69 points
Discussion--18 points
Total--152 points
Letter Grade Scale:
141-152 A
137-140 A132-136 B+
126-131 B
121-125 B117-120 C+
111-116 C
106-110 C102-105 D+
96-101 D
91-100 D0-90 F
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Table of Topics and Assignments
Date
Topics
Week 1
July 8-11

Self-awareness

Week 2
July 14-18

Building the Professional
Self

Week 3
July 21-25

Developing the Helping
Relationship

Week 4
July 28August 1

Developing the Helping
Relationship

Week 5
August 4-8

Working Alliance

Week 6
August 1114

Closing a Working
Alliance

Activities
Note: Each week’s work due at week’s end (Sat
11:59 pm) unless otherwise noted.
Read:
Syllabus
Chapter 1 Ragg
Complete:
1.) Syllabus Quiz—Opens at 8 a.m. July 10 and will
close at 11:59 p.m. July 11
2.) Student Information Form
3.) Response Exercise 1
4.) Start working on the Self-Awareness Paper—Due
July 14 at 11:59 p.m.
Read:
Chapter 2, 3, & 4 Ragg
There are some optional additional readings on
Scholar. You will not be tested on these.
Complete:
1.) Self-Awareness Paper—Due July 14 at 11:59
p.m.
2.) Forum Discussion 1
3.) Response Exercises 2, 3, & 4
Read:
Chapter 5, 6, & 7 Ragg
There are some optional additional readings on
Scholar. You will not be tested on these.
Complete:
1.) Forum Discussion 2
2.) Response Exercise 5, 6, 7
3.) Exam 1: Opens Friday July 25 8am and will close
on Saturday July 26 at 11: 59 pm.
Read:
Chapter 8, 9, & 10 Ragg
Complete:
1.) Response Exercise 8, 9, 10
Read:
Chapter 11, 12, & 13 Ragg
Complete:
1.) Response Exercise 11, 12, 13
Read:
Chapter 14 Ragg
Complete:
1.) Forum Discussion 3: Due by 11:59 pm
Thursday, August 14
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2.) Response Exercise 14: Due by 11:59 pm
Thursday, August 14
3.) Exam 2: Opens at 8 a.m. Friday, August 15 and
closes Saturday, August 16 at 11:59 p.m.
Missing Assignments/Make-up Work: I will only allow work to be made-up or turned in late
under special circumstances. If you are sick or have a personal emergency, you will have to
provide a doctor’s note (sending it via e-mail is best) or documentation from the Dean of
Students before I allow work to be made up. You must make up work in a timely manner, and it
is unacceptable to come to me a week before the semester ends and say that you were sick weeks
earlier (or that you had no internet during a certain week) and would like a chance to make up
your work. Please come to me as soon as possible with any personal or technology issues. Each
student and issue will be dealt with on a case-by-case basis.
Accommodation for Students with Special Needs: If you are a student who may need
accommodations because of a disability (e.g., learning disability, attention deficit disorder,
psychological, physical, sensory), if you have emergency medical information to share with me,
please let me know within the first week of class. Students with disabilities are responsible for
self-identification. Self-identification is vitally important information, for there are strictly timed
examinations required in this course.
Any student that is in need of special accommodation due to a disability, as recognized by the
Americans with Disabilities Act, should contact the Services for Students with Disabilities in
Lavery Hall, Suite 310. For more information, please contact: Phone: 540.231.3788 TTY:
540.231.1740 E-mail: ssd@vt.edu Website: http://www.ssd.vt.edu
Honor Code: The Honor Code will be strictly enforced in this course. All assignments
submitted shall be considered graded work, unless otherwise noted. All aspects of your
coursework are covered by the Honor System. Any suspected violations of the Honor Code will
be promptly reported to the Honor System. According to the Constitution of the Virginia Tech
Honor System, the fundamental beliefs underlying and reflected in the Honor Code are:
1. that trust in a person is a positive force in making that person worthy of trust,
2. that every student has the right to live in an academic environment that is free from the
injustices caused by any form of intellectual dishonesty, and
3. that the honesty and integrity of all members of the university community contribute to its
quest for Truth.
The Honor Code is the University policy that expressly forbids the following academic
violations:
1. Cheating--includes the actual giving or receiving of any unauthorized aid or assistance or the
actual giving or receiving of any unfair advantage on any form of academic work, or attempts
thereof.
2. Plagiarism--includes the copying of the language, structure, ideas and/or thoughts of another
and passing off same as one's own, original work, or attempts thereof.
3. Falsification--includes the statement of any untruth, either verbally or in writing, with respect
to any circumstances relevant to one's academic work, or attempts thereof. Such acts include, but
are not limited to, the forgery of official signatures, tampering with official records, fraudulently
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adding or deleting information on academic documents such as add/drop requests, or
fraudulently changing an examination or other academic work after the testing period or due date
of the assignment.
For more information, please see http://www.honorsystem.vt.edu/
Virginia Tech Principles of Community: Virginia Tech is a public land-grant university,
committed to teaching and learning, research, and outreach to the Commonwealth of Virginia,
the nation, and the world community. Learning from the experiences that shape Virginia Tech as
an institution, we acknowledge those aspects of our legacy that reflected bias and exclusion.
Therefore, we adopt and practice the following principles as fundamental to our on-going efforts
to increase access and inclusion and to create a community that nurtures learning and growth for
all of its members:
• We affirm the inherent dignity and value of every person and strive to maintain a climate for
work and learning based on mutual respect and understanding.
• We affirm the right of each person to express thoughts and opinions freely. We encourage open
expression within a climate of civility, sensitivity, and mutual respect.
• We affirm the value of human diversity because it enriches our lives and the University. We
acknowledge and respect our differences while affirming our common humanity.
• We reject all forms of prejudice and discrimination, including those based on age, color,
disability, gender, national origin, political affiliation, race, religion, sexual orientation, and
veteran status. We take individual and collective responsibility for helping to eliminate bias and
discrimination and for increasing our own understanding of these issues through education,
training, and interaction with others.
• We pledge our collective commitment to these principles in the spirit of the Virginia Tech
motto of Ut Prosim (That I May Serve).
**Please note: The syllabus is subject to change at any time. I will post changes via Scholar**
Most important, I want students to learn and to earn the good grades they deserve. I will
do my best to make navigating this course as straight forward and simple as possible.
Please carefully review all postings that are present to help you identify expectations. So, if
you ever have a question or feel the need to meet to discuss difficulties with the course,
please feel free to make an appointment with me.
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HD 1004: Human Development 1
Human Development from Conception through Adolescence
Spring 2015
Online
Instructor: Erin S. Lavender-Stott, M. A.
Department of Human Development
Virginia Tech
409 Wallace Hall (0416)
Blacksburg, VA 24061
Office Hours: Tuesdays 9:30-11:30 a.m. or by appointment.
Communication: erinsls@vt.edu. This is the best way to contact me. I will respond to e-mail
messages within 24 hours Monday through Friday. You can also schedule an appointment to
meet with me. This can be in person, online, or by phone. Please see more on e-mail etiquette on
the next page.
Course Overview
This course will introduce students to the processes of human development from conception
through adolescence. There will be an emphasis on three broad areas of development (physical,
cognitive, and social/emotional). During this course, students will be provided with an
understanding of concepts, theories, and ideas related to the study of child development. After
completing the course, students should be able to:
1) Use the scientific method in examining human development;
2) Explain basic theoretical frameworks which relate to human development;
3) Recognize characteristics of physical, cognitive, and social/emotional development during the
prenatal, infant, toddler, preschool, middle childhood, and adolescent periods of development;
4) Identify the impact of environmental and social contexts (family, peers, culture, and media) on
the development of children.
Required Textbook:
Santrock, J. W. (2013). Child development (14th ed.). Boston: McGraw Hill.
Other Resources:
American Psychological Association. (2009). Publication manual of the American Psychological
Association (6th ed.). Washington D.C.: American Psychological Association.
Purdue University Online Writing Lab (OWL). (2008). APA formatting and style guide.
http://owl.english.purdue.edu/owl/resource/560/01/.
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Course Requirements
Technology Requirements:
1. Internet Access: This is an online course and reliable access to technology and the Internet is
mandatory. Please reflect on what you will do if you lose electricity, lose your Internet
connection, or if something happens to your computer, and have a plan in place for what you will
do if these things occur (e.g., utilize VT’s library, a public library, or a friend or family member
for computers and Internet). Note: To avoid a host of technical problems you must use an UPTO-DATE WEB BROWSER when posting work and/or taking tests. Using an out-of-date web
browser may cause you to lose work and miss deadlines.
Please know that Scholar tracks your access and usage of the site (i.e., I can tell if a test crashes
or if you have been on the site), and lying about issues of access is considered cheating and will
be sent to the Honor Court. In addition, please be sure to keep your confirmation letters for your
records every time you submit your quizzes and assignments. By doing so, this ensures that you
will be able to provide official evidence if technology issues occur.
• If you experience technical difficulty, you can receive help by completing the help form
at https://secure.iddl.vt.edu/icg/support.php
• If you need help resetting a password, or you wish to report a system outage, please
contact the Customer Support Center at (540) 231-HELP (540-231-4357) or contacting
4Help. Some technical questions can be answered by reviewing topics at VTOnline or
VT Knowledge Base at https://www.computing.vt.edu
2. E-mail Etiquette:
There are a few things to keep in mind when composing e-mail messages to classmates, me, and
anyone else you are contacting, particularly as this will be our primary source of communication
in this course.
11) Always include a greeting, such as “Dear Dr. Jones” or “To Whom It May Concern.” I
prefer to be called Ms. Lavender-Stott or Pr. Lavender-Stott (stands for person).
12) Please use complete sentences and proper punctuation. Also, it is appropriate to use
paragraphs to separate different ideas, questions, comments, etc.
13) Always include a proper closing and sign your name.
14) While composing the e-mail, please keep the following in mind:
a. E-mails are not text messages. These are letters with formal writing.
b. The purpose of your email. Please be concise while still being sure to provide the
detail and context necessary for the reader to respond fairly to your questions or
concerns.
c. Your audience
d. The tone of your message.
15) When e-mailing the instructor please include the course number or the reason for the email in the subject line (e.g. HD1004 question).
I respond to e-mails within 24 hours during the week and I expect you to do the same if the email necessitates.
Description of Assignments:
1. Course Readings, Presentations and Study Guides
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In an online class such as this, students are expected to keep up with the weekly readings.
In addition to the readings listed on the course calendar, there may be supplemental
readings posted on Scholar to help you with assignments, quizzes, and/or exams. There
are also a number of presentations, based mainly off of the textbook, which can be
accessed via the Resources tool; these also cover material found in quizzes and on
exams.
Study guides are also posted in Resources for each chapter. These are NOT graded work,
however they will greatly help you improve your test and quiz grades.
2. Forum Assignments (200 points)
You will be assigned to a team of students for discussion board activities. These group
assignments can be found in the Overall Course Resources folder of Resources on
Scholar. Make all posts directly to the discussion board. Do not post attachments unless
the assignment requires it. Credit will not be given for posts filled with junk characters,
so double check after posting and make sure that you edit any artifacts out of your post.
Ten discussion board topics will be assigned throughout the semester and specific
questions and directions for each discussion board assignment will be posted under
“Forums.”
To receive full credit (20 points) for each discussion board assignment, post your
response to the specific assignment question (10 points), and then respond to at least two
(2) group members’ postings (10 points). The Grading Rubric can be accessed via
Resources on Scholar.
In order to allow classmates ample time to read and reply, all initial response must be
posted each Wednesday 5 p.m. Eastern time. Replies must be posted by Friday at 5 p.m.
Posts to the discussion board must be courteous and abide by the Virginia Tech
Principles of Community, which supports the right of each person to freely and
openly express ideas. The discussion climate must be civil, sensitive, and mutually
respectful.
3. Quizzes and Exams (5 Quizzes + 1 Exam = 175 points)
Five quizzes and one exam will be online and open-book. Students are expected to take
each of these with no outside help other than the course text and accompanying lecture
materials (aka NO human resources such as friends, classmates, or family members).
You may NOT copy any test items or look at any copied test items from this course;
doing so is an honor code violation.
The exam and quizzes will be timed with 60 seconds per question. Each question is worth
1 point. The Quizzes will be five questions per chapter. The Exam is cumulative and will
have a total 90 questions.
Students who complete their study guides find that this is sufficient time to respond
thoughtfully and to check answers. It is highly recommended that you study and be
prepared beforehand since you will not have time to look up each item during the actual
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exam. Quizzes and exams may include a variety of question types including all or some
of the following: multiple choice, true/false, and matching.
On Quiz weeks, the quiz will open at 8 a.m. Thursday and close 5 p.m. Friday. After 5
p.m., the quizzes will become unavailable and you will be unable to make them up
without legitimate documentation (i.e., medical, judicial, or serious personal events). The
Final Exam will be open from 8 a.m. May 8 and will close at 5 p.m. May 11.
There may be times in which you experience technical difficulties while taking quizzes or
exams (i.e., loss of Internet connection, the test does not submit correctly). If a score does
not immediately appear in the Gradebook after taking an assessment, this most likely
means your test was not submitted properly. If this occurs, you should email me AS
SOON AS POSSIBLE in order for you to have ample time to retake the quiz or exam
within the allotted time period. However, I recommend that you take assessments at least
24 hours prior to the due date in case you experience any technical difficulties. Moreover,
to avoid experiencing technical difficulties, it is recommended that you take tests in a
location with reliable Internet service and using an up-to-date Internet browser. Tests and
quizzes typically works best on Firefox or Chrome. Be sure to Not let your mouse hover
over the Next button while taking the assessment—this can lead to Scholar jumping
questions.
4. Paper (150 points)
This semester you will be writing a short literature review paper on a topic chosen by
you. This assignment will be divided into six smaller steps building to an excellent paper.
The goal of this is to learn more about a topic of interest to you and learn how to cite
correctly using APA Style. More information about this assignment can be found in the
Resources section of Scholar.
Course Evaluation
Grade Calculation
Assignment
Forums
Quizzes
Final Exam
Paper
Total

486-525 A
470-485 A455-469 B+
434-454 B
418-433 B402-417 C+

Points
200 points
85 points
90 points
150 points
525 points
Letter Grade Point Scale
381-401 C
366-380 C350-365 D+
329-349 D
313-328 D0-312 F
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Missing Assignments/Make-up Work: I will only allow work to be made-up or turned in late
under special circumstances. If you are sick or have a personal emergency, you will have to
provide a doctor’s note (sending it via e-mail is best) or documentation from the Dean of
Students before I allow work to be made up. You must make up work in a timely manner, and it
is unacceptable to come to me a week before the semester ends and say that you were sick weeks
earlier (or that you had no internet during a certain week) and would like a chance to make up
your work. Please come to me as soon as possible with any personal or technology issues. Each
student and issue will be dealt with on a case-by-case basis.
Accommodation for Students with Special Needs: If you are a student who may need
accommodations because of a disability (e.g., learning disability, attention deficit disorder,
psychological, physical, sensory), if you have emergency medical information to share with me,
please let me know within the first week of class. Students with disabilities are responsible for
self-identification. Self-identification is vitally important information, for there are strictly timed
examinations required in this course.
Any student that is in need of special accommodation due to a disability, as recognized by the
Americans with Disabilities Act, should contact the Services for Students with Disabilities in
Lavery Hall, Suite 310. For more information, please contact: Phone: 540.231.3788 TTY:
540.231.1740 E-mail: ssd@vt.edu Website: http://www.ssd.vt.edu
Honor Code: The Honor Code will be strictly enforced in this course. All assignments
submitted shall be considered graded work, unless otherwise noted. All aspects of your
coursework are covered by the Honor System. Any suspected violations of the Honor Code will
be promptly reported to the Honor System. According to the Constitution of the Virginia Tech
Honor System, the fundamental beliefs underlying and reflected in the Honor Code are:
1. that trust in a person is a positive force in making that person worthy of trust,
2. that every student has the right to live in an academic environment that is free from the
injustices caused by any form of intellectual dishonesty, and
3. that the honesty and integrity of all members of the university community contribute to its
quest for Truth.
The Honor Code is the University policy that expressly forbids the following academic
violations:
1. Cheating--includes the actual giving or receiving of any unauthorized aid or assistance or the
actual giving or receiving of any unfair advantage on any form of academic work, or attempts
thereof.
2. Plagiarism--includes the copying of the language, structure, ideas and/or thoughts of another
and passing off same as one's own, original work, or attempts thereof.
3. Falsification--includes the statement of any untruth, either verbally or in writing, with respect
to any circumstances relevant to one's academic work, or attempts thereof. Such acts include, but
are not limited to, the forgery of official signatures, tampering with official records, fraudulently
adding or deleting information on academic documents such as add/drop requests, or
fraudulently changing an examination or other academic work after the testing period or due date
of the assignment.
For more information, please see http://www.honorsystem.vt.edu/

66
Virginia Tech Principles of Community: Virginia Tech is a public land-grant university,
committed to teaching and learning, research, and outreach to the Commonwealth of Virginia,
the nation, and the world community. Learning from the experiences that shape Virginia Tech as
an institution, we acknowledge those aspects of our legacy that reflected bias and exclusion.
Therefore, we adopt and practice the following principles as fundamental to our on-going efforts
to increase access and inclusion and to create a community that nurtures learning and growth for
all of its members:
• We affirm the inherent dignity and value of every person and strive to maintain a climate for
work and learning based on mutual respect and understanding.
• We affirm the right of each person to express thoughts and opinions freely. We encourage open
expression within a climate of civility, sensitivity, and mutual respect.
• We affirm the value of human diversity because it enriches our lives and the University. We
acknowledge and respect our differences while affirming our common humanity.
• We reject all forms of prejudice and discrimination, including those based on age, color,
disability, gender, national origin, political affiliation, race, religion, sexual orientation, and
veteran status. We take individual and collective responsibility for helping to eliminate bias and
discrimination and for increasing our own understanding of these issues through education,
training, and interaction with others.
• We pledge our collective commitment to these principles in the spirit of the Virginia Tech
motto of Ut Prosim (That I May Serve).
Table of Topics and Assignments
Date
Topics

Assignments
Note: Each week’s work due at week’s end (Friday 5
p.m.) unless otherwise noted.

Week 1
Jan. 20-23

Introduction (Ch. 1)

Week 2
Jan. 26-30
Week 3
Feb. 2-6

Biological Beginnings
(Ch. 2)
Prenatal Development
and Birth (Ch. 3)

Week 4
Feb. 9-13

Physical Development
and Health (Ch. 4) and
Motor, Sensory, and
Perceptual
Development (Ch. 5)
Cognitive
Ch. 6 Forum
Developmental
Quiz 2 (Open 8 a.m. Thursday, Closes 5 p.m. Friday)
Approaches (Ch. 6)
and Information
Processing (Ch. 7)

Week 5
Feb. 16-20

Introduction Forum
Step 1 of Paper Due
Ch. 3 Forum
Step 2 of Paper Due
Quiz 1 (Open 8 a.m. Thursday, Closes 5 p.m. Friday)
Ch. 5 Forum
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Week 6
Feb. 23-26
Week 7
March 2-6
Week 8
March 9-13
Week 9
March 16-20
Week 10
March 23-27
Week 11
March 30April 3
Week 12
April 6-10
Week 13
April 13-17
Week 14
April 20-24
Week 15
April 27-May 1
Week 16
May 4-6

Intelligence (Ch. 8)

Ch. 8 Forum
Step 3 of Paper Due

Language
Development (Ch. 9)
SPRING BREAK
Emotional
Development (Ch. 10)
The Self and Identity
(Ch. 11)
Gender (Ch. 12)

Ch. 10 Forum
Quiz 3 (Open 8 a.m. Thursday, Closes 5 p.m. Friday)
Ch. 11 Forum
Step 4 of Paper Due
Ch. 12 Gender Forum

Moral Development
(Ch. 13)
Families (Ch. 14)

Ch. 13 Forum
Quiz 4 (Open 8 a.m. Thursday, Closes 5 p.m. Friday)
Step 5 of Paper Due

Peers (Ch. 15)

Step 5 Peer Review Due

Schools and
Achievement (Ch. 16)
Culture and Diversity
(Ch. 17)
Final Exam

Ch. 16 Forum Due
Final Paper Due
Quiz 5 (Opens 8 a.m. Tues. May 5, Closes 5 p.m.
Wed. May 6)
Opens 8 a.m. May 8. Closes 5 p.m. May 11.

**Please note: The syllabus is subject to change at any time. I will post changes via Scholar**
Most important, I want students to learn and to earn the good grades they deserve. I will
do my best to make navigating this course as straight forward and simple as possible.
Please carefully review all postings that are present to help you identify expectations. So, if
you ever have a question or feel the need to meet to discuss difficulties with the course,
please feel free to make an appointment with me.
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HD 2314: HUMAN SEXUALITY
CRN: 40111
Winter Session 2016
Online
**Please note: The syllabus is subject to change at any time. I will post changes via Canvas**
Instructor: Erin S. Lavender-Stott, M.A.
Department of Human Development
Virginia Tech
409 Wallace Hall
Blacksburg, VA 24061
Communication: erinsls@vt.edu. This is the best way to contact me. I tend to respond to e-mail
within 24 hours. You can also schedule an appointment to meet with me. This can be in person
or online. Please see more on e-mail etiquette on page 5.
Catalog Description
This course explores the diversity of human sexuality using global perspectives. Biological,
historical, developmental, psychological, and sociological approaches frame this
interdisciplinary examination of the social constructions of sexuality, the processes of gender
stratification, and the development of sexual practices, rituals, mythologies, and belief systems
across time and around the world.
Course Competencies
Having successfully completed this course, the student will be able to:
1. Analyze historical and contemporary theoretical perspectives and practical applications
of the body of research on human sexuality.
2. Practice self-reflexivity exercises that stimulate evaluation of personal belief systems and
attitudes toward sexuality and gender in light of contemporary interdisciplinary research
on human sexuality.
3. Examine how diverse sexual belief systems created by intersections of race, ethnicity,
class, gender, sexual orientation, religion, ability, and nation influence the expression of
human sexuality in families, intimate relationships, and societies.
4. Apply knowledge gained from contemporary research and online resources to case
studies handled by human services professionals and to debate controversial issues
related to sexual practices and ethics, biotechnology, and their impact on the development
of individuals and families across the world.
As a Winter Session course, this class will cover 14 weeks of material in 3 weeks. The fast pace
and online format is challenging for some students. Most of you will need to spend 20 hours each
week on this course. If you wish to be successful in this course, it is essential that you have this
time available to devote to learning the material and completing assignments.
Required Materials
1.) Carroll, J. L. (2016). Sexuality now: Embracing diversity (5th ed.). Belmont, CA:
Wadsworth/Thomson.
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Note: It is expected that you use the edition of the text referred to in this syllabus. If
you use an alternate/older version, you may not have access to all of the information that will be
used for assessment purposes.
2.) The Hunting Ground documentary. This documentary is available in different formats. CNN
has been airing it, iTunes has it, Amazon has it, and the Virginia Tech library has it. It has been
available on Netflix to stream at different points, but is not as of November 2015, though it is
available in DVD format.
Other Resources
American Psychological Association. (2009). Publication manual of the American Psychological
Association (6th ed.). Washington D.C.: American Psychological Association.
Purdue University Online Writing Lab (OWL). (2008). APA formatting and style guide.
http://owl.english.purdue.edu/owl/resource/560/01/.
Students with Special Needs
If you need adaptations or accommodations because of a disability (learning disability, attention
deficit disorder, psychological, physical, sensory, etc.), if you have emergency medical
information to share with me or need special arrangements in case of evacuation, please let me
know as soon as possible. Students with disabilities are responsible for self-identification. Selfidentification is vitally important information, for there are strictly timed examinations required
in this course.
Any student that is in need of special accommodation due to a disability, as recognized by the
Americans with Disabilities Act, should contact the Services for Students with Disabilities in
Lavery Hall, Suite 310. For more information, please contact: Phone: 540.231.3788 TTY:
540.231.1740 E-mail: ssd@vt.edu Website: http://www.ssd.vt.edu
Class Guidelines
Showing Respect for Yourself and Others: In this class, we will discuss strong and diverse
opinions across the personal and political spectrum. To facilitate a productive learning
environment for each person, everyone must agree to respect one another in all interactions and
when there is disagreement, to disagree in a respectful way. All opinions and perspectives will be
given voice in this class, but intentionally malicious or degrading comments will not be tolerated.
A commitment to respect for self and others is essential. Some of the materials we will study
will be sexually and emotionally explicit. Sensitive topics, such as violence, sexual coercion,
and sexual orientation will be examined. It is likely that there will be classmates who have
experienced assault, domestic violence, or sexual confusion. You may feel uncomfortable at
times. Each of us has a responsibility to help create a safe and productive learning environment.
Please be mindful of the full humanity of each person in the course.
Virginia Tech Principles of Community: Virginia Tech is a public land-grant university,
committed to teaching and learning, research, and outreach to the Commonwealth of Virginia,
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the nation, and the world community. Learning from the experiences that shape Virginia Tech as
an institution, we acknowledge those aspects of our legacy that reflected bias and exclusion.
Therefore, we adopt and practice the following principles as fundamental to our on-going efforts
to increase access and inclusion and to create a community that nurtures learning and growth for
all of its members:
• We affirm the inherent dignity and value of every person and strive to maintain a climate for
work and learning based on mutual respect and understanding.
• We affirm the right of each person to express thoughts and opinions freely. We encourage open
expression within a climate of civility, sensitivity, and mutual respect.
• We affirm the value of human diversity because it enriches our lives and the University. We
acknowledge and respect our differences while affirming our common humanity.
• We reject all forms of prejudice and discrimination, including those based on age, color,
disability, gender, national origin, political affiliation, race, religion, sexual orientation, and
veteran status. We take individual and collective responsibility for helping to eliminate bias and
discrimination and for increasing our own understanding of these issues through education,
training, and interaction with others.
• We pledge our collective commitment to these principles in the spirit of the Virginia Tech
motto of Ut Prosim (That I May Serve).
Respect for Diversity: In order to thrive and excel, any culture, particularly one as small as a
family or a class, must hold sacrosanct the safety, dignity, and well-being of its members, no
matter their race, gender, religion, sexual orientation, socioeconomic status, national origin,
religious beliefs, physical, or cognitive ability. The concept of diversity encompasses acceptance
and respect through understanding that each individual’s ways of being, thinking, and deciding
are context-dependent; thus, valid and worthy of understanding. To the extent possible and
appropriate, this course will explore these differences in a safe, positive, and supportive
environment.
Unique Intellectual & Emotional Challenges: This course includes detailed lessons, readings,
and films about explicit topics. It covers not just consensual long-term heterosexual
relationships, but also short-term relationships, infidelity, jealousy; sexual harassment, stalking
coercion, and rape; sexual anatomy and physiology; sexual orientation and gender identity;
masturbation, oral sex, and anal sex; conception, pregnancy, and birth; sexually-transmitted
infections; sexual slavery and human trafficking; pornography and prostitution; and unusual
sexual preferences. In this class, I ask you to critically evaluate and discuss interdisciplinary
perspectives about human sexuality, which is one of the most emotionally-charged, controversial
areas of human behavior, culture, and morality. Sometimes, materials we learn may upset you in
some way.
• Perhaps the course material is pushing your intellectual boundaries, making you confront
your biases and assumptions or broaden your imagination. This is a good thing.
• Perhaps I have presented the course materials in an insensitive way that needs to be
acknowledged and changed. This is a bad thing I want to avoid. If you are genuinely
offended or upset by my presentation of any of the course content, please contact to me
and we’ll try to resolve things. I am open to your honest feedback, both positive and
negative.
• Perhaps the course material may be triggering for some. The class covers sexually
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•

explicit materials, and it is likely that there are classmates who have experienced sexual
assault, intimate partner violence, or other sensitive experiences related to course topics.
Thus, it is very important to cultivate a safe, respectful learning environment together
as a class. I will not tolerate malicious, bigoted, or degrading comments. If you have a
serious reservation about a particular course topic, please inform me.
I encourage those who want support to find a safe space to talk and process your
experiences with trained advocates and/or counselors. Trained advocates and counselors
around Blacksburg are listed below.

List of Local Community Resources
Cook Counseling Center (free for VT students)
Family Therapy Center ($15 per student visit)
HokiePride of Virginia Tech
Planned Parenthood
Psychological Services Center (sliding scale)
RAFT Community Crisis Center
Stop Abuse (sexual assault, violence, stalking,
harassment)
VT Women’s Center, 206 Washington St.
Women’s Resource Center of NRV (Shelter, Rape
Crisis)

231-6557 (8am-5pm); 231-6444 (after
hours)
http://www.ucc.vt.edu
231-7201
http://www.familytherapy.vt.edu
http://www.hokiepride.org.vt.edu/
@hokieprideofvt
951-5184
@PPFA
http://www.plannedparenthood.org
231-6914
https://www.psyc.vt.edu/outreach/psc
961-8400
http://www.nrvcs.org/raft/
www.stopabuse.vt.edu or call Women’s
Center
231-7806
http://www.womenscenter.vt.edu
@VT_WC
639-1123; 1-800-799-1123
http://www.wrcnrv.org

Course Requirements:
Honor Code: Every person is a positive force in making that person worthy of trust. Every
student has the right to live in an academic environment that is free from the injustices caused by
any form of intellectual dishonesty, and that the honesty and integrity of all members of the
university community contribute to its quest for truth. The Honor Code will be strictly enforced
in this course. All aspects of your work will be covered by the Honor System and any suspected
violations will be submitted to the honor system. Always acknowledge resources and assistance
you received in preparing work that bears your name. Honesty in your academic work will
develop into processional integrity. The faculty and students of Virginia Tech will not tolerate
any form of academic dishonesty.
According to the Constitution of the Virginia Tech Honor System, the fundamental beliefs
underlying and reflected in the Honor Code are:
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1. that trust in a person is a positive force in making that person worthy of trust,
2. that every student has the right to live in an academic environment that is free from the
injustices caused by any form of intellectual dishonesty, and
3. that the honesty and integrity of all members of the university community contribute to
its quest for Truth. The Honor Code is the University policy that expressly forbids the following
academic violations:
1. Cheating--includes the actual giving or receiving of any unauthorized aid or assistance
or the actual giving or receiving of any unfair advantage on any form of academic work, or
attempts thereof.
2. Plagiarism--includes the copying of the language, structure, ideas and/or thoughts of
another and passing off same as one's own, original work, or attempts thereof.
3. Falsification--includes the statement of any untruth, either verbally or in writing, with
respect to any circumstances relevant to one's academic work, or attempts thereof. Such acts
include, but are not limited to, the forgery of official signatures, tampering with official records,
fraudulently adding or deleting information on academic documents such as add/drop requests,
or fraudulently changing an examination or other academic work after the testing period or due
date of the assignment.
For more information, please see http://www.honorsystem.vt.edu/
Technology Requirements:
1. Internet Access: This is an online course and reliable access to technology and the Internet is
mandatory. Please reflect on what you will do if you lose electricity, lose your Internet
connection, or if something happens to your computer, and have a plan in place for what you will
do if these things occur (e.g., utilize VT’s library, a public library, or a friend or family member
for computers and Internet). Note: To avoid a host of technical problems you must use an UPTO-DATE WEB BROWSER when posting work and/or taking tests. Using an out-of-date web
browser may cause you to lose work and miss deadlines.
Please know that Canvas tracks your access and usage of the site (i.e., I can tell if a test crashes
or if you have been on the site), and lying about issues of access is considered cheating and will
be sent to the Honor Court. In addition, please be sure to keep your confirmation letters for your
records every time you submit your quizzes and assignments. By doing so, this ensures that you
will be able to provide official evidence if technology issues occur.
• If you experience technical difficulty, you can receive help by completing the help form at
https://secure.iddl.vt.edu/icg/support.php
• If you need help resetting a password, or you wish to report a system outage, please contact the
Customer Support Center at (540) 231-HELP (540-231-4357). Some technical questions can be
answered by reviewing topics at VTOnline at http://www.vto.vt.edu/help.php or VT Knowledge
Base at http://answers.vt.edu/.
2. E-mail Etiquette:
There are a few things to keep in mind when composing e-mail messages to classmates, me, and
anyone else you are contacting, particularly as this will be our primary source of communication
in this course.
1) Always include a greeting, such as “Dear Dr. Jones” or “To Whom It May Concern.” Please
note that I prefer to be addressed as Ms./Pr./Mx. Lavender-Stott. The last three are gender neutral
prefixes. We will discuss gender in Chapter 4. The examples above are useful for all e-mail
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correspondence while you are in school and in your future careers.
2) Please use complete sentences and proper punctuation. Also, it is appropriate to use
paragraphs to separate different ideas, questions, comments, etc.
3) Always include a proper closing and sign your name.
4) While composing the e-mail, please keep the following in mind:
a. E-mails are not text messages. These are letters with formal writing. This includes
capitalizing words.
b. The purpose of your email. Please be concise while still being sure to provide the detail
and context necessary for the reader to respond fairly to your questions or concerns.
c. Your audience
d. The tone of your message.
5) When e-mailing me, please include the course number or the reason for the email in the
subject line (e.g. HD2314 question).
Description of Assignments:
1. Course Readings and Presentations
In an online class such as this, you are expected to keep up with the textbook readings. In
addition to the readings listed on the course calendar, there may be supplemental readings posted
on Canvas to help you with assignments, forums, and/or exams. There are also a number of
presentations, based mainly off of the textbook, that have some information in a shorter,
digestible format.
2. Forum Discussions (60 Points)
Forum discussions are a way for you to communicate with your classmates on particular
topics. These can be accessed under Discussions on Canvas. There are three (3) forum
discussions planned for this course. To receive full credit (20 points) for each discussion board
assignment, post your response to the specific assignment questions (10 points), and then
respond to at least two group members’ postings (2 posts x 5 points = 10 points). Make all posts
directly to the discussion board. Credit will not be given for posts filled with junk characters, so
double check after posting and make sure that you edit any artifacts out of your post.
The class will be split into two groups in order to get to know people a little more. This
will be done based on last name. Group 1 includes last names beginning with A-L and Group 2
includes last names beginning with M-Z.
In order to allow ample time to read and reply, please complete your initial posts by
11:55 p.m. on the due date listed on the calendar at the end of the syllabus. Replies must be
posted by Friday at 11:55 p.m. Posts to the discussion board must be courteous and abide by the
Virginia Tech Principles of Community, which supports the right of each person to freely and
openly express ideas. The discussion climate must be civil, sensitive, and mutually respectful.
3. Exams (160 Points)
The three exams will be online and open-book. These are accessed under Quizzes on
Canvas. You are expected to take each of these without outside help other than the course text
and accompanying lecture materials (aka NO human resources such as friends, classmates, or
family members). You MAY NOT copy any test items or look at any copied test items from
this course; doing so is an honor code violation.
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The exams will be linear (you will not have the chance to go back to questions) and timed
with 60 seconds per question. Each question is worth 1 point. There will be 10 questions per
chapter for each exam. Thus, the weeks there are 5 chapters covered, there will be 50 questions
and 50 minutes for the exam.
It is highly recommended that you study and be prepared beforehand since you will not
have time to look up each item during the actual exam. Exams may include a variety of question
types including all or some of the following: multiple choice, true/false, and matching.
The Exams will be open from Midnight Friday night to Midnight Saturday night. After
midnight, the exams will become unavailable and you will be unable to make them up without
legitimate documentation (i.e., medical, judicial, or serious personal events).
There may be times in which you experience technical difficulties while taking quizzes or exams
(i.e., loss of Internet connection, the test does not submit correctly). If a score does not
immediately appear in the grade book after taking an assessment, this most likely means your
test was not submitted properly. If this occurs, you should email me AS SOON AS POSSIBLE
in order for you to have ample time to retake the exam within the allotted time period. However,
I recommend that you take assessments as early as possible in case you experience any technical
difficulties. Moreover, to avoid experiencing technical difficulties, it is recommended that you
take tests in a location with reliable Internet service.
4. Assignments (100 Points)
There are three (3) assignments this semester. More information about these assignments can be
found on Canvas under Assignments. You will submit the Word documents in Assignments on
Canvas. Be sure your name is on your assignment, preferably in the document name.
Course Evaluation:
Grades: Posted grades are calculated as described below and are non-negotiable. After grades
are up, contact me if there has been an error, but not for rounding, curving, extra point
opportunities, or leniency considerations – I must follow the syllabus to be fair and consistent
across students. Before you ask--there is not extra credit for this course. This course is too fast to
try and have extra assignments for extra points. Thus, it is important to keep up with the material.
Grade Calculation
Assignment
Points
Exams
160 points
Forum Discussions
60 points
Assignments
100 points
Total
320 points
*The above colors correspond with the calendar of dates at the end of this document (pg. 9).
Letter Grade Scale
Letter grades will be assigned as follows:
A = 320-297 points (93% and above) C = 246-234 points
A- = 296-287 points (90% to 92.99%) C- = 233-223 points
B+ = 286-279 points (87% to 89.99%) D+ = 222-215 points
B = 278-265 points (83% to 86.99%) D = 214-202 points
B- = 264-255 points (80% to 82.99%) D- = 201-192 points
C+ = 254-247 points
(77% to 79.99%)

(73% to 76.99%)
(70% to 72.99%)
(67% to 69.99%)
(63% to 66.99%)
(60% to 62.99%)
F = 0-191 points (Below 60%)
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Missing Assignments/Make-up Work: Make-up exams and assignments are not permitted
unless a student has a verifiable, documented, excuse. If an emergency occurs the day of an
exam or assignment due date, such as a death in your immediate family or your own
hospitalization, you MUST contact me within 24 hours. Illnesses require a doctor’s note, and
other emergencies must be documented and cleared by the office of the Dean of Students.
Students with verifiable excuses must make-up exams and assignments within one week of the
original exam unless notification from the Dean of Students and/or a health official indicates a
justified extension.
HOW TO SUCCEED IN THIS CLASS
• Read! Semester after semester when students are asked what they could have done to
learn more and be a better student, they respond that they should have done more of the
reading and engaged with the material more. Follow the guidance of your peers, and be
sure you have read the chapters assigned along with any additional reading.
• Plan ahead and be prepared. Read the assigned chapters beforehand. Don’t be afraid to
ask them. Planning ahead helps you learn the artful balance of your course load with
other life responsibilities. I release everything early, so you are able to work ahead based
on your schedule.
• Support a safe learning environment. Respect others, even if you disagree with their
perspectives. This class covers materials of a sensitive nature. You do not know what
another person has been through. Approach with kindness, openness, and understanding.
• Be flexible. Things happen. Life happens. It helps to be flexible and adaptable to
unexpected changes. Avoid waiting until the last minute.
Most important, I want students to learn and to earn the good grades they deserve. I will do my
best to make navigating this course as straight forward and simple as possible. Please carefully
review all postings that are present to help you identify expectations. So, if you ever have a
question or feel the need to meet to discuss difficulties with the course, please feel free to make
an appointment with me.
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Week 1
Dec. 27Jan. 2
Chapters:
1, 2, 5, 6, 4
Week 2
Jan. 3-9
Chapters:
10, 12, 13,
15, 11, 8
Week 3
Jan. 10-16
Chapters:
3, 7, 9, 17,
18

Sunday Monday
Tuesday
Wednesday
(Dec.
• Introduction
• Gender
27)
Forum Post
Forum Post
Last
Due
Due
Day to
Drop
Class
(Jan. 3) Last Day to
• Abortion • It Gets
Resign from
Assignme
Better
the Course
nt Due
Forum Post
Due
(Jan.
10)

Post in Forums Discussions
Assignments
Exams

• Sexual
Assault
Assignment
Due

Thursday

Friday
• Forum
Responses
Due

Saturday
(Jan. 2)
Week 1
Exam

• Forum
Responses
Due

(Jan. 9)
Week 2
Exam

Last Day of (Jan. 17)
Class
Week 3
• Opposing Exam
Viewpoints
Assignment
Due
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HD 2304: Family Relationships
CRN: 14581, Spring 2017
TR 11:00 a.m. -12:15 p.m. GYM 124
**Please note: The syllabus is subject to change at any time. I will announce changes in class and post via
Canvas **
Instructor: Erin S. Lavender-Stott, M.A.
Department of Human Development
409 Wallace Hall
Office Hours: Tuesdays and Thursdays 9-10:30 a.m. and by appointment.
Communication: erinsls@vt.edu. This is the best way to contact me. I tend to respond to e-mail within 48
hours. Please see more on e-mail etiquette on page 2.
Catalog Description: Overview of basic concepts, principles, theories, and issues of development and
change in family relationships. Topics include families in historical and contextual perspective, structural and
relational diversity in families, and processes of relational development, maintenance, and dissolution in
families.
Course Overview and Objectives: Families are one of the most influential forces in our lives. Unlike some
other courses you have taken, you are coming into this course with significant first-hand experience and
knowledge about families. Family relationships can be dynamic and complicated, and although personal
experiences are valid, it is not uncommon for people to hold inaccurate beliefs about what families are like,
how they function, and what makes them strong.
This course will critically examine contemporary family life. When you complete this course, you
will be knowledgeable about the basic concepts, principles, theories, and issues of development and change
in family relationships. You will also understand the impact of historical and sociocultural context on
families, structural and relational diversity in families, and processes of relationship development,
maintenance, and dissolution. The knowledge you gain from this course will help you understand and
prepare to interact with all types of families – and might even help you learn a little about your own family.
After successfully completing this course, you will be able to:
• Define concepts and theories related to family relationships.
• Describe the impact of social, historical, and cultural influences on family relationships.
• Discuss structural and relational diversity in family relationships.
• Identify the processes through which family relationships develop, change, maintain, and
dissolve over time.
• Articulate factors associated with strong, enduring families and close relationships.
• Identify common stressors facing families, and the impact of those stressors on family
relationships.
Required Text:
Benokraitis, N. J. (2015). Marriages and families: Changes, choices, and constraints (8th ed.). New Jersey:
Pearson.
Other Resources:
American Psychological Association. (2009). Publication manual of the American Psychological Association
(6th ed.). Washington D.C.: American Psychological Association.
Purdue University Online Writing Lab (OWL). (2016). APA formatting and style guide.
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CLASS GUIDELINES:
Technology: Whether you are an adult or not, technology is a part of our lives. This course is no different.
We will be using technology in multiple ways to assist in learning during the semester. You may take notes
on your laptop and we will be using certain programs, such as Canvas and Thought Swap during class.
However, please be aware of what you are using technology for while in the classroom and how it may
impact those around you. For example, if you are playing on Facebook while the instructor is talking, then
your classmates around you are on your Facebook feed with you. Similarly for messaging with your friends
or the person you hope will ask you out. Please silence your phone and computer. Thus, I expect us all to
make wise decisions as we decide how to spend our time while in the classroom.
E-mail Etiquette: There are a few things to keep in mind when composing e-mail messages to classmates,
me, and anyone else you are contacting, particularly as this will be our primary source of communication in
this course.
1) Always include a greeting, such as “Dear Ms. Lavender-Stott” or “To Whom It May Concern.” The
examples above are useful for all e-mail correspondence while you are in school and in your future
careers.
2) Please use complete sentences and proper punctuation. Also, it is appropriate to use paragraphs to
separate different ideas, questions, comments, etc.
3) Always include a proper closing/salutation and sign your name.
4) While composing the e-mail, please keep the following in mind:
a. E-mails are not text messages. These are letters with formal writing. This includes
capitalizing words.
b. The purpose of your email. Please be concise while still being sure to provide the detail and
context necessary for the reader to respond fairly to your questions or concerns.
c. Your audience
d. The tone of your message.
5) When e-mailing me, please include the course number or the reason for the email in the subject line
(e.g. HD2304 question).
Students with Special Needs and When Life Events Happen: If you need adaptations or accommodations
because of a disability (learning disability, attention deficit disorder, psychological, physical, sensory, etc.),
if you have emergency medical information to share with me or need special arrangements in case of
evacuation, please let me know as soon as possible.
Students with different abilities who are registered with SSD (Services for Students with Disabilities)
are responsible for self-identification. Self-identification is vitally important information, for there are strictly
timed examinations required in this course. Any student that is in need of special accommodation due to a
disability, as recognized by the Americans with Disabilities Act, should contact the Services for Students
with Disabilities in Lavery Hall, Suite 310. For more information, please contact: Phone: 540-231-3788
TTY: 540-231-1740 E-mail: ssd@vt.edu Website: http://www.ssd.vt.edu.
When life happens and you need a bit more assistance from the instructor due to illness (yours or a
family member’s), a death in the family, an accident, or some other life event, please let the instructor know
As Soon As Possible. You may have to work with the Dean of Students office to get any documentation that
may be needed and once that is done, a plan to work together on completing the course can be done. I will
only work with you if you let me know As Soon As Possible. Also, please note, that with most things that
happen in life, I will do my best to maintain confidentiality as to what you tell me, but there are some things
that you tell me that I am mandated to report.
Honor Code: Every person is a positive force in making that person worthy of trust. Every student has the
right to live in an academic environment that is free from the injustices caused by any form of intellectual
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dishonesty, and that the honesty and integrity of all members of the university community contribute to its
quest for truth. The Undergraduate Honor Code will be strictly enforced in this course, indicated by the
statement: “As a Hokie, I will conduct myself with honor and integrity at all times. I will not lie, cheat, steal,
nor will I accept the actions of those who do.
All aspects of your work will be covered by the Undergraduate Honor Code and any suspected
violations will be submitted to the honor system. Always acknowledge resources and assistance you received
in preparing work that bears your name. Honesty in your academic work will develop into processional
integrity. The faculty and students of Virginia Tech will not tolerate any form of academic dishonesty.
Honor Code Pledge—All assignments should have the pledge written, which is as follows. “I have
neither given nor received unauthorized assistance on this assignment.”
Anyone who has doubts about how the Honor Code applies to any assignment is responsible for
obtaining specific guidance from the course instructor before submitting the assignment for evaluation.
Ignorance of the rules does not exclude any member of the University community from the requirements and
expectations of the Honor Code. For additional information about the Honor Code, please visit:
https://www.honorsystem.vt.edu/
Showing Respect for Yourself and Others: In this class, we will discuss strong and diverse opinions across
the personal and political spectrum. In order to thrive and excel, any culture, particularly one as small as a
family or a class, must hold sacrosanct the safety, dignity, and well-being of its members, no matter their
race, gender, gender identity, gender expression, religion, sexual orientation, socioeconomic status, national
origin, religious beliefs, physical, or cognitive ability. The concept of diversity encompasses acceptance and
respect through understanding that each individual’s ways of being, thinking, and deciding are contextdependent; thus, valid and worthy of understanding. To the extent possible and appropriate, this course will
explore these differences in a safe, positive, and supportive environment. To facilitate a productive learning
environment for each person, everyone must agree to respect one another in all interactions and when there is
disagreement, to disagree in a respectful way. All opinions and perspectives will be given voice in this class,
but intentionally malicious or degrading comments will not be tolerated. A commitment to respect for self
and others is essential. Sensitive topics, such as violence, sexual coercion, and sexual orientation will be
examined. It is likely that there will be classmates who have experienced assault, domestic violence, or other
experiences. You may feel uncomfortable at times. Each of us has a responsibility to help create a brave and
productive learning environment. Please be mindful of the full humanity of each person in the course.
Virginia Tech Principles of Community: Virginia Tech is a public land-grant university, committed to
teaching and learning, research, and outreach to the Commonwealth of Virginia, the nation, and the world
community. Learning from the experiences that shape Virginia Tech as an institution, we acknowledge those
aspects of our legacy that reflected bias and exclusion.
Therefore, we adopt and practice the following principles as fundamental to our on-going efforts to increase
access and inclusion and to create a community that nurtures learning and growth for all of its members:
• We affirm the inherent dignity and value of every person and strive to maintain a climate for work
and learning based on mutual respect and understanding.
• We affirm the right of each person to express thoughts and opinions freely. We encourage open
expression within a climate of civility, sensitivity, and mutual respect.
• We affirm the value of human diversity because it enriches our lives and the University. We
acknowledge and respect our differences while affirming our common humanity.
• We reject all forms of prejudice and discrimination, including those based on age, color, disability,
gender, gender identity, gender expression, national origin, political affiliation, race, religion, sexual
orientation, and veteran status. We take individual and collective responsibility for helping to
eliminate bias and discrimination and for increasing our own understanding of these issues through
education, training, and interaction with others.
• We pledge our collective commitment to these principles in the spirit of the Virginia Tech motto of
Ut Prosim (That I May Serve).
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List of Campus and Local Resources
Student Success Center
Office of Undergraduate Academic Integrity
Services for Students with Disabilities (SSD)

Cook Counseling Center (free for VT students)
Family Therapy Center ($15 per student visit)
Psychological Services Center (sliding scale)
RAFT Community Crisis Center
Stop Abuse (sexual assault, violence, stalking,
harassment)
VT Women’s Center, 206 Washington St.
Women’s Resource Center of NRV (Shelter, Rape
Crisis)

www.studentsuccess.vt.edu
http://www.undergraduate.provost.vt.edu/about/acasupp/index.html
www.honorsystem.vt.edu
Lavery Hall Suite 310
Phone: 540-231-3788 TTY: 540-231-1740
ssd@vt.edu
http://www.ssd.vt.edu
231-6557 (8am-5pm); 231-6444 (after hours)
http://www.ucc.vt.edu
231-7201
http://www.familytherapy.vt.edu
231-6914
https://www.psyc.vt.edu/outreach/psc
961-8400
http://www.nrvcs.org/raft/
www.stopabuse.vt.edu or call Women’s Center
231-7806
http://www.womenscenter.vt.edu
@VT_WC
639-1123; 1-800-799-1123
http://www.wrcnrv.org

COURSE REQUIREMENTS:
1. Readings. You are expected to keep up with the readings for each class period. This includes the
assigned readings in the textbook as well as any additional materials posted on Canvas. You are
responsible for this material, as well as any material covered in class.
2. Class participation. Being engaged in class is to your benefit. You are not graded on whether you
attend class or not, but it will help you in the assignments and exams which you are graded on. In
class we will be having lectures, discussions, and activities all designed to assist you in learning.
Keeping up with the reading also assists you in participating in class.
3. Exams (3 Exams = 160 points). You will complete three (3) in-class exams. Exams test your
comprehension and acquired knowledge base. Each exam will include 10 questions from each
chapter that the exam is covering. The number of chapters on an exam will vary throughout the
semester, but with 16 chapters, we will have a total of 160 questions. These questions will be
multiple choice and true/false. Make-up exams are not permitted. If an emergency occurs the day of
an exam, such as a death in your immediate family or your own hospitalization, contact me as soon
as possible before the exam period (illnesses require a student health note, and other emergencies
should be cleared by the Dean of Students Office). Note all exam dates now and schedule travel and
activities around them.
4. Journals (20 points x 10 weeks = 200 points). Out of the fourteen (14) weeks of class (excluding
finals week), you must submit at least 10 journal entries. These will include your in-class activities
from the week, additional questions for you to reflect on, reactions on aspects of readings and class
material from that week, any lingering questions you have, and critical analysis of the information
presented. On Canvas, the guiding activities, questions, and instructions will be posted for each
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week. Each entry must be typed either in the Assignment Textbox for the week or uploaded (.docx,
.doc, or .pdf) in Assignments. The entries will be submitted on Canvas and are due by 11:55 p.m.
each Sunday. All journal material will be kept in the strictest confidence, unless something is
written that I am required to report.
Letter Grade Scale:
A = 334-360 points
A- = 323-333 points
B+ = 313-322 points
B = 298-312 points
B- = 287-297 points
C+ = 277-286 points

C = 262-276 points
C- = 261-251 points
D+ = 241-250 points
D = 226-240 points
D- = 215-225 points
F = 0-214 points
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COURSE CALENDAR:
Date
Jan. 17
Jan. 19
Jan. 24
Jan. 26
Jan. 31
Feb. 2
Feb. 7

Topic

Assignments: Due Sunday at 11:55 of the week
unless otherwise noted
Chapter 1
Journal Option 1
Chapter 2
Journal Option 2
Chapter 3
Journal Option 3
Chapter 5

Feb. 9
Feb. 14
Feb. 16
Feb. 21
Feb. 23

Syllabus and Introduction
Myths and Changing Family
Family Theory
Family Research and Ethics
Family History
Modern Families
Privilege, Implicit Bias, and Gender
Socialization
Gender Roles
Sexuality
EXAM 1 –Chapters 1, 2, 3, 5, 7
Racial and Ethnic Families
Singlehood

Feb. 28
March 2
March 6-10
March 14
March 16
March 21
March 23

Dating and Mate Selection
QUINT STATE –No class
Spring Break –No class
Love
Intimacy and Communication
Cohabitation
Marriage and Legal Unions

March 28
March 30

EXAM 2 –Chapters 4, 6, 8, 9, 10
Family and the Economy

April 4
April 6
April 11
April 13

Choosing to Parent
Becoming a Parent
Parenthood
Family Health and Lifestyle

Chapter 11

April 18
April 20

Separation and Divorce
Remarriage & Blended Families

Chapter 15
Chapter 15

April 25
April 27
May 2
May 5 10:05 a.m. 12:05 p.m.

Families in Late Life
Caregiving
Catch-up/ Exam Review
EXAM 3 – Chapters 11-16

Chapter 16

Journal Option 4
Chapter 7
Journal Option 5
Chapter 4
Chapter 9
Journal Option 6
Chapter 8
Journal Option 7
Chapter 6
Journal Option 8
Chapter 9
Chapter 10
Journal Option 9
Chapter 13
Journal Option 10
Journal Option 11
Chapter 12
Chapter 14
Journal Option 12

Journal Option 13
Journal Option 14

